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GLOSSARY

ARTS — Subjects of study that are not science, such as history, languages, etc.

STEM - Stands for Science, Technology, Engineering and Mathematics.

OBC- Other Backward Class

OEC- Other Eligible Class

EWS- Economically Weaker Sections

RGNF - Rajiv Gandhi National Fellowship

SC- Scheduled Caste

ST- Scheduled Tribes

e- grant - financial assistance for educational purposes to those students who belong to
SC/ST communities, studying +1 and above. At present the Post matric Scholarships are
being distributed online through E-grants systems. Online applications are to be submitted

in the beginning of the year.

Post matric hostel - This hostel comes under Government of India catering to the
educational needs of the SC/ST/OEC/OBC communities. There are facilities for

entertainment such as sports, games and library facilities in the hostels

SC/ST cell - Help the universities in implementing the reservation policy with regard to
the admission of students and the recruitment of teaching and non-teaching staff at

various levels. Its function is also to help the SC/ST categories to integrate with the



mainstream of the university community and to remove difficulties, which they may be

experiencing. It is formed under the 10th plan profile of UGC.
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ABSTRACT

Background: Caste discrimination is the unjust treatment, segregation, and oppression
faced by individuals based on their hereditary caste status, perpetuated through social,
religious, and economic practices, resulting in systemic inequalities and violence against
marginalized groups. Reservations in India seek to ensure the participation of historically
marginalized communities in employment, education, and legislative representation,
ensuring that these areas are more equitably accessible to these communities; primarily by
the Dalits and Tribals who occupy the lowest strata in the social hierarchy. Given Kerala's
reputation as a progressive society with a high literacy rate and successful implementation
of reservation policies, it is crucial to explore the inclusivity and educational experiences
in these higher educational spaces.

Methodology: This is a Qualitative study taking the perspective of the students; 20 in
depth interviews were conducted with students who entered Higher Education Spaces
through affirmative action. Initial informants were selected purposively, followed by
snowball sampling. Coded data were organized and analyzed using open code software.
Result: Dalit and tribal students are struggling to survive in higher education spaces. The
exclusion of Dalit and tribal students is predominantly brought about through
stereotyping, targeted discrimination, and humiliation and through other structural ways.
Administrative issues like e-grant delay leads to hunger, lack of food, course work delay,
lack of access to basic needs like medication and psychological stress. The involvement of
political parties significantly hampers the survival attempts made by Dalit and tribal
students in the campus. Students have had to resorted to coping mechanisms like social

avoidance, maintaining silence, and denying discrimination; occasionally those with

xii



support have also protested and taken legal action by filing cases to address these

injustices.

Conclusion: Dalit and tribal students experience a profound sense of “not belonging” in
higher education environments. The combined challenges of insufficient support and
socio-economic disadvantage further amplify the struggles experienced by Dalit and tribal
students in higher education. Students are relying on personal coping mechanisms,
protests, and legal assistance to navigate and survive in higher education. The impacts of
dealing with discrimination resulting in psychological challenges and academic
stagnation. The exclusion, inadequate structural support, and various impacts and
disadvantaged socioeconomic background contribute to the mere survival, rather than

thriving, of Dalit and tribal students.
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CHAPTER 1

INTRODUCTION

1.1 Background

SDG 10.2 aims at promoting the social, political, and economic inclusion of all people,
regardless of their various identities; age, sex, disability, race, ethnicity, origin, religion or
economic or other status(United Nations, 2015). In the Indian context, this goal is
particularly significant for communities such as Dalits and Tribals, who have historically
faced systemic discrimination and exclusion due to their lower caste status in hierarchy of
caste system. Even after 74 years of the Indian Constitution, which guarantees equal
protection under the law in Article 14 and prohibits caste-based discrimination in Article
15, Dalits and Tribals continue to experience widespread discrimination and exclusion
across various sector of society. To ensure economic, educational, and political
participation, the Government of India implemented a reservation policy that secures a
percentage of seats for Dalits and Tribals in education, employment, and political
representation. For Scheduled Castes (SC), the reservation is set at 15 percent, and for
Scheduled Tribes (ST), it is 7.5 percent (Press Information Bureau and Government of

India, 2023)

Education is crucial in empowering marginalized communities by bridging social gaps
and achieving inclusivity. It serves as a transformative tool that not only provides essential
skills and knowledge but also opens up opportunities for economic advancement and
social integration. According to 2021- 22 AISHE (All India Survey on Higher Education)
by Government of India shows among the total 4.13 crore students enrolled in higher
education; Scheduled Caste (SC) students make up 15.3% of the total enrolment, while

Scheduled Tribe (ST) students account for 6.3% (Ministry of Education GOI, 2022). It is
1



notable that enrolment rates for SC/ST communities have increased over time; but while
reservation policies ensure entry into higher education spaces, the actual attainment of

education cannot be successful without additional support from educational institutions.

In higher education; Students from upper castes, who have a history of education over
multiple generations, accumulate cultural capital that equips them with a deep
understanding of and adaptation to the culture of elite institutions. This accumulated
cultural capital not only enhances their familiarity with academic culture but also provides
them with the essential skills required for comprehending and navigating educational
institutions (Brown Richard, 2018). But, lower-caste students most of them being first
generation learners often find themselves lacking the necessary cultural capital affect both
their personal and academic prospects. Dalits and tribal student in the higher education
faces various forms of discrimination discriminations; isolation, stigmatization, structural
exclusion (N. Sukumar, 2023). Many institutions fail to support Dalit and tribal students
when they face social boycotting. As a result, these students are forced to find alternative
coping strategies, which is crucial to understand because these coping mechanisms can

themselves trigger further suffering.

A number of committees instituted by the UGC and Government of India including more
recently the Thorat committee appointed to enquire the allegations of differential
treatment of SC/ST students in the All-India Institute of Medical Sciences (AIIMS), have
pointed out the continuing discrimination being faced by students from SC / ST
categories. These committees and their reports are thus clear indicators of persistence of

caste discrimination in higher education spaces.

Exploring this topic from a public health standpoint is essential, as it highlights the extent

to which institutional frameworks and interpersonal dynamics within these educational



institutions work as critical social determinants of health including directly contributing to
the mental health struggles of Dalit and tribal students, even leading them to consider

ending their lives

1.2 Rationale

Kerala as the highest literacy rate in the country, with 96.1 percent of individuals aged 7
years and above being literate (NSS division Department of Economics and Statistics,
2014), highlighting its status as a progressive society. Moreover, in Kerala, pursuing
higher education is increasingly essential for securing jobs, especially as more individuals
attain higher levels of education. Dalits and tribal communities in Kerala have
successfully achieved higher education enrolment rates that are proportional to their
representation in the population. Specifically, the gross enrolment rates for Scheduled
Castes (SC) and Scheduled Tribes (ST) in higher education are 28.3 percent and 28.9
percent, respectively (Bureau, 2024a). This is significant when compared to their
respective population proportions of 9.1 percent for SCs and 1.45 percent for STs. This
indicates a positive trend in educational access and participation among these historically
marginalized groups in Kerala, suggesting effective implementation of reservation
policies in higher education. Kerala is often regarded as a progressive society due to its
high literacy rates and forward-thinking politics. Despite this, it is essential to thoroughly
explore the possibility of caste discrimination within its educational system to gain a full
understanding. Given this notable achievement, it is of important to scrutinize and
understand the extent to which educational spaces within Kerala cater to the needs of

scheduled group students; which is the focus of the present study.



1.3 Research Question

What are the experiences of caste-based discrimination in Higher Education centres in

Kerala?

1.4 Objectives

1. To document the lived experiences in interpersonal relationships of students (who
have entered through reservation) that are indicative of caste-based discrimination
in Higher Education Centres.

2. To document the lived experiences of students (who have entered through
reservation) within institutional structures that are indicative of caste-based
discrimination in higher education institutions.

3. To identify different coping mechanisms adopted by students to deal with
discrimination arising from interpersonal relationships and institutional structures
in higher education.

4. To understand the effect of these experiences on mental wellbeing of students



CHAPTER 2

LITERATURE REVIEW

The first section of the literature review addresses discrimination broadly, exploring
various forms and contexts in which it manifests. The second section looks into the
specific issue of discrimination, examining its consequences and impacts. The third
section narrows the focus to caste discrimination within the realm of higher education,
exploring different forms of discrimination described in the broader literature. The final

section highlights the public health relevance of the study; the relevance of present study.

2.1 Purpose of literature review

Purpose of literature review is done systematically to search for and assess relevant
articles, books and reports that focus on the issue of caste discrimination within higher
education settings. Also, this review will highlight the current gaps and areas that have not
been extensively covered in the existing academic literature, as well as provide broad

conceptual categories used to study this form of discrimination.
2.2 Key words and strategy used

The literature search was done using the search engines Google Scholar, Research Gate,

PubMed.

2 13

“Discrimination”, “caste discrimination + higher education”, “Discrimination + mental

health”, “Caste discrimination and mental health”



2.3 Discrimination

Statistics revealed that one in every six people around the world experienced some type of
discrimination, disproportionately affecting women and individuals with disabilities.
Furthermore, the year saw a record-breaking 34.6 million people displaced as refugees,

the highest figure ever recorded(United Nations, 2023).

The Lancet Series on racism, xenophobia, discrimination, and health; In the article they
describes discrimination as more a structural issue rather than purely an ideological or
individual level concept. They introduce the concepts of ‘Separation’ and ‘hierarchical
power’ as core principles of structural discrimination. These principles are evident in
various systemic structures that impact governance and social interactions at many levels.
They demonstrate how historical governance frameworks have incorporated racist and
xenophobic beliefs, utilizing legislation to enforce social hierarchies and maintain power
disparities. Colonization and racial capitalism are prime examples, where economic and
social frameworks have exploited racial distinctions for financial advantage.
Contemporary examples include international laws and actions like the distribution of
COVID-19 vaccines, which show on going racial preferences that benefit historical
colonial powers. Political dynamics contribute as well, with leaders leveraging ethnic and
religious differences through exclusionary populism to solidify their control by deepening
societal splits. Additionally, corporate involvement in reinforcing racial inequalities, via
targeted advertising or environmental harm, highlights the economic aspects of structural
discrimination. Collectively, these factors illustrate a global framework where structural
discrimination is deeply entrenched, widespread, and sustained through various

interconnected mechanisms (Devakumar et al., 2022)



Historically, discrimination is understood as behavior that adversely affects groups
traditionally marginalized or oppressed, due to their association with specific social
categories such as race, religion, or sexual orientation. This viewpoint generally considers
discrimination to be unidirectional, suggesting that it flows from dominant groups to those

that are subordinate.

Intersectionality emphasizes that an individual may experience layered forms of
discrimination that are distinctively different from those faced by people who belong to

just one group (Altman, 2020),(Crenshaw, 1991)

Discrimination affects both individuals and communities across several dimensions.
Individually, it can cause psychological distress, such as stress, anxiety, and depression,
and also can lead to physical health issues. Economically, discrimination restricts job
opportunities and equitable pay, while academically it limits access to resources and
lowers academic achievements. On a community level, discrimination fosters social
exclusion and segregation, leading to isolated and under-resourced communities

(Williams et al., 2019)

The International Convention on the Elimination of All Forms of Racial Discrimination
(ICERD) is a UN convention that pledges its signatories to eradicate racial discrimination
and foster mutual understanding among different racial groups(United Nations, 1965).
Preamble of universal declaration of human right recognizing and respecting every
person's fundamental right and that is important for achieving global freedom, justice, and
peace. It highlights how neglecting human rights has led to severe atrocities, protecting
human rights through legal means is necessary to prevent individuals from turning to

rebellion against oppression and injustice (United Nations, 1948).



2.4 Caste discrimination

The caste system is a hierarchical structure of social stratification found predominantly in
South Asia. It involves the transmission of specific lifestyles through heredity, often
determining occupation based on the principles of “varna” and “jati.” This system assigns
individuals to distinct societal groups, with their roles and social statuses largely set from
birth. The caste system is defined by multiple important aspects: it is passed down
through generations and typically requires marriage within the same caste, it is deeply
connected to religious and social customs, it revolves around ideas of "purity" and
“pollution” and it organizes society into a hierarchy where higher castes dominate lower

ones; Dalits and Tribals (Krishnamurthi and Krishnaswami, 2020)

Caste discrimination is the unjust treatment, segregation, and oppression faced by
individuals based on their hereditary caste status, perpetuated through social, religious,
and economic practices, resulting in systemic inequalities and violence against

marginalized groups(Krishnamurthi and Krishnaswami, 2020)

Article 15 of the Indian Constitution prohibits caste discrimination. In India, achieving
equality before the law will not lead to significant changes unless caste discrimination is

explicitly prohibited (Ministry of Education, 2024).

Reservations in India aim to promote equitable access to employment, education, and
legislative representation for historically marginalized communities like Dalits and
Tribals, helping make these spaces more representative of society(Press Information

Bureau and Government of India, 2019)



Current research shows that while there have been improvements in social mobility and
reduction in overt caste-based discrimination, deep-seated prejudices and practices of
untouchability persist, particularly in rural areas and among lower-ranked castes. Despite
legal protections and affirmative action policies, the struggle against caste discrimination
continues, with caste identity still playing a crucial role in social stratification and

political organization in India (Mosse, 2018).

Caste-based discrimination in the labor market results in significant inefficiencies,
including improper labor distribution, wage inequalities, and stunted economic growth.
The caste system limits occupational mobility for lower caste individuals, barring them
from higher-paying and prestigious jobs, thus perpetuating economic disparities and

adversely affecting overall economic development (Deshpande and Newman, 2007)

A review conducted to understand health care utilization among Dalit in India found that
health disparities arise from their lower socioeconomic standing, restricted access to
education, and limited opportunities for skilled, well-compensated jobs. These economic
challenges are further aggravated by minimal land ownership and constrained
occupational mobility, which perpetuate poverty among Dalits and expose them to

workplace discrimination and societal stigmatization.

Health disparities significantly affect Scheduled Castes (SC) and Scheduled Tribes (ST) in
India, particularly evident in maternal health and elderly care. SC and ST women
experience a disproportionately higher rate of maternal deaths, and their babies are more
likely to have low birth weights compared to those from other communities. Additionally,
elderly SC and ST individuals receive less medical attention before death compared to

their upper caste Hindu counterparts. These issues highlight critical inequalities in



healthcare access and quality for these marginalized groups.(T.K. Sundari Ravindran and

Rakhal Gaitonde, 2018)
2.5. Reservation — India’s affirmative action policy

The Indian Constitution provides for equality and prohibits discrimination, but
recognizing the need to address historical injustices faced by marginalized groups, it
includes specific provisions for affirmative action. Articles such as 14, 15, and 17
establish a framework of legal equality and outlaw ‘untouchability’. However, these alone
were not enough to ensure equitable representation of marginalized populations. Thus,
Article 46 was introduced, promoting the educational and economic interests of weaker
sections, particularly Scheduled Castes (SC) and Scheduled Tribes (ST), through
reservations. The beneficiaries of these reservations, determined by population
proportions, include SCs, STs, and Other Backward Classes (OBCs), with specific
provisions made in government jobs, educational institutions, and the legislature to

protect these groups from social injustice and exploitation.

Implementation of Reservation in Higher education Centre

Reservation percentages for SC and ST, at the all-India level for admissions through open
competition are 15 percent, 7.5 percent, and 27 percent, respectively. For admissions
outside of open competition, the percentages are 16.66 percent, 7.5 percent, and 25.84
percent, respectively(Press Information Bureau and Government of India, 2023). These
percentages also apply to job opportunities. Besides reservations, there are provisions to
assist the target groups in overcoming eligibility barriers, such as age relaxation, fee
concessions, and lower cut-offs in qualifying examinations. Article 15(2) assures that

states can make special provisions for the advancement of SC/ST or other backward

10



communities, which might be challenged by Article 15 and Article 29(2). Article 29(2)
ensures the prevention of denial of admission to educational institutions based on caste,

religion, race, language, or any of these factors (Deshpande Ashwini, 2013)

Debate over reservation

The effectiveness of affirmative action in India has triggered extensive debates, with
critics highlighting various concerns. These include the significant number of vacant
reserved positions, an imbalance in representation that tends to favor more privileged
individuals within disadvantaged communities, another one is those from these groups
pursuing higher education tend to choose fewer challenging subjects(Sowell, 2004).
Another noteworthy issue is the high dropout rates and instances of stagnation, with
students repeating courses due to failure or attendance gaps. But one thing that is being
emphasized in many studies is that many of these students are able to enter into and study
in elite institutions only because of affirmative action (Weisskopf, 2004). There is a lack
of effort to study the underlying factors causing these challenges, and insufficient

measures are taken to address them.

Sukhadeo Thorat, Nitin Tagade, Ajaya K Naik oppose the idea of economic reservation;
because which overlooks the primary goal of reservations: to protect against caste-based
discrimination, not merely economic disadvantage. Thus, even economically better-off
members of Scheduled Castes (SCs) require reservation to ensure fair access to essential
resources, as discrimination doesn't discriminate by economic status. Limiting financial
aid for wealthier SCs is reasonable, but excluding them from reservations is not, as these

protections are vital to combat ongoing discrimination(Sukhadeo Thorat et al., 2016).

11



The effectiveness of any policy relies on continuous monitoring and addressing identified
gaps. However, the reservation policy in India lacks proper monitoring and evaluation,

primarily due to a lack of political will.

2.6. Caste Discrimination in Higher Education

A study examining the challenges SC/ST students face in utilizing fellowships for higher
education reveals significant delays and a lack of cooperation from administrative staff,
including non-responsiveness to inquiries. Even schemes intended to be inclusive are
sometimes viewed negatively by teachers, staff, and other students. There is a perception
among some staff that SC students receive the Rajiv Gandhi National Fellowship (RGNF)
undeservedly, considering it a waste of government funds. Occasionally, academic
advisors delay signing necessary reports and documents, and some even contact the UGC
to halt the students fellowships intentionally. Additionally, certain instructors purposefully
fail these students in their courses, creating further barriers to their fellowship applications

(Bhoi and Lakra, 2022)

Another study finding is that upper caste students and faculty often question the merit of
reserved category students, perceiving their presence as undeserved and attributing their
admissions to affirmative action rather than talent. Upper caste students typically perceive
their own performance as inherently superior, attributing their success to genetic traits and
downplaying the achievements of lower caste students. It discusses how caste and class
influence friendships and social interactions on campus, with relationships often being
superficial and marked by a sense of charity rather than genuine friendship. The study
highlights how stigma rooted in academia leaves students feeling isolated and

inferior(Gaurav J. Pathania &William G. Tierney, 2018)

12



At the Indian Institute of Science (IISc) in Bangalore, the organization of dining facilities
illustrates and reinforces caste distinctions. Separate dining areas are provided, with one
exclusively offering vegetarian options preferred by Brahmins, and others serving a
variety of dietary choices. This segregation by dietary preference not only reflects but also
perpetuates traditional caste identities within the academic setting, emphasizing the on-

going influence of caste-based practices in educational institutions (N. Sukumar, 2023).

Deshpande critiques the traditional view of merit as neutral in his essay, highlighting how
it often reinforces existing caste hierarchies in India's higher education sector. He cites a
comprehensive survey by the National Sample Survey Organisation (NSSO) from 1999-
2000, showing an imbalance in higher education: Hindu Upper Castes (UCs), constituting
about 37% of the urban population, disproportionately claim nearly two-thirds of all
professional and higher education degrees. In stark contrast, communities such as Hindu
Scheduled Castes (SCs), who account for roughly 13% of the urban population, hold less

than 4% of degrees across all higher education fields (Deshpande Satish, 2006).

Despite excelling in written exams, SC, ST, and OBC students frequently receive
disproportionately low scores in oral exams. The format of these interviews, which
involves a single student facing a panel of numerous faculty members, can be especially
intimidating for marginalized students, particularly if they are first or second-generation
learners. This intimidating environment tests not just their subject knowledge but also
their cultural capital, confidence, and language skills, which may be less developed than
those of their upper-caste or more economically advantaged peers. The subjective nature
of these interviews allows for personal biases, stereotypes, and prejudices of the
interviewers to influence their judgment, often to the detriment of students from less
privileged backgrounds ; this was found in a study conducted among major universities in
Delhi (Pathania et al., 2023).
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The Thorat Committee was established to investigate claims of unequal treatment of
SC/ST students at the All India Institute of Medical Sciences (AIIMS). Report on AIIMS
uncovers various types of discrimination occurring in multiple areas, including
classrooms, laboratories, examinations, hostels, spaces for cultural activities, and
administrative settings. In the report 72% medical students from SC/ST stated that they
experienced discrimination during teaching sessions, primarily in the form of avoidance,
contempt, lack of cooperation, discouragement, and unequal treatment by teachers toward
Dalit and Tribal students. The report also highlights instances where students mentioned
that examiners in viva voce examinations inquired about their caste background, and this

seemed to influence their grades (Thorat et al., 2007)

Dr. N Sukumar in his book “Caste Discrimination and Exclusion in Indian Universities”
describe the use of derogatory terms and discriminatory practices on college campuses
highlights the challenges that students from reserved categories, particularly Dalits, face

in their academic environments. Terms like "quota's children," "category waalas,"
bakasuras’, ‘kumbhakarnas,” ‘paraya’, ‘pulaya’ are used to mock and stigmatize these
students based on their caste status and the perception that their admission is undeserved.
These terms not only reflect a hostile atmosphere but also reinforce stereotypes and social
segregation. Pejorative labels such as "behenji" is used for female Dalit students, in
particular, face additional scrutiny and ridicule about their attire, language skills, and even

their names, which are often used against them as markers of identity in a demeaning

way(N. Sukumar, 2023).

A study conducted in Himalaya University in Uttar Pradesh describes self-devaluation;
which means an individuals or groups devalue themselves and accept inequalities as
legitimate or preordained. This mindset isn't inherent but is cultivated through social

devaluation. As a result, many Dalit students exhibit behaviours like submissiveness,

14



avoidance of interaction, and a lack of assertiveness in educational settings, contributing

to on going cycles of discrimination and injustice(Maurya, 2018)

Sonal Desai and Veena Kulkarni through their studies found; the educational disparity
decreased at the primary school level but not at the college level. College admission
quotas have faced significant public opposition, and the data indicates no positive change
in fact; a slight decline - in college graduation rates for Dalits, which raises concerns

about the success of these policies(Sonalde and Kulkarni, 2008).

2.7. Public Health Relevance

Discrimination has a complex impact that affects various domains of public health,
particularly hindering equity in access to healthcare, influencing psychological well-

being, and impacting educational attainment.

The health systems described are significantly impacted by discrimination, manifesting in
inadequate services and accessibility issues, particularly for marginalized groups.
Discrimination affects the provision and quality of healthcare through insufficient
language services, cultural insensitivity, and systemic biases within medical practice.
These barriers lead to poor health outcomes by hindering effective communication,
reducing treatment compliance, and exacerbating healthcare worker stress and burnout.
Moreover, systemic racism and implicit biases in healthcare protocols continue to
compromise care for racially and ethnically minoritized populations (Selvarajah et al.,

2022)

Mental Health

According to the social stress theory, perceived discrimination is considered a stressor that

adversely affects various physical and mental health outcomes, similar to other
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psychosocial stressors. When individuals become consciously aware of discriminatory
incidents, it triggers a series of cognitive and emotional responses that are perceived as
stressful. This sequence of events can lead to harmful health consequences. The negative
emotions generated from these experiences can deteriorate one's psychological well-
being, leading to distress symptoms and possibly elevating the risk of particular

psychiatric conditions (Williams et al., 2019)

The study explored the mental health effects of perceived discrimination on Korean adults
in Canada, discovering that problem-focused coping reduced stress while emotion-
focused coping was associated with increased depression levels. Problem-focused coping
consists of proactive behaviours aimed at directly addressing the root cause of stress,
potentially through actions like filing complaints, engaging in advocacy, or seeking legal
remedies against discrimination. Conversely, emotion-focused coping involves controlling
one's emotional reactions to the stressor instead of tackling the problem itself. Techniques
used might include denial, engaging in wishful thinking, distracting oneself, seeking

emotional support, or expressing emotions (Noh and Kaspar, 2003).

Another study discovered that subtle forms of discrimination (such as micro aggressions,
which subtly but effectively communicate inferiority or marginalization) were strongly
associated with increased suicidal ideation among African American adolescents. This
association was both concurrent and longitudinal, suggesting that these experiences of
subtle discrimination have a lasting impact on mental health over time (Madubata et al.,

2022).

A review of literature on caste discrimination in universities showed that; it is
distressingly common for caste prejudice to be deeply rooted in elite professional

institutions, becoming a normalized aspect of their culture. Many recent student suicides

16



at the college level have been attributed to discrimination and social exclusion. While
some students manage to endure these explicit and harsh forms of discrimination, others
are overwhelmed by the constant pressure of on-going caste bias. This pressure, along
with negative attitudes and exclusion from peers, as well as a lack of institutional support,
leads some students to view suicide as a final act of protest (Vaishnavi Raj Laxmi Singh,

2022).

In a study conducted by major universities in Delhi reveals the prevailing social
stereotypes that target lower caste students can significantly erode their self-esteem and
threaten their sense of identity. This on going negative societal perception is a key factor
contributing to feelings of depression, anxiety, and insecurity among students who gain

admission through quotas(Pathania et al., 2023).

Discrimination has profound and multifaceted effects on individuals, influencing their
behaviour and physiology. Behaviourally, experiences of discrimination can lead to
changes in physical activity, nutrition, sleep patterns, and can either discourage or
encourage health-seeking behaviour depending on the individual's coping strategies.
Physiologically, the stress caused by enduring discrimination can lead to hormonal
imbalances and epigenetic changes that may affect health across a person's lifespan. These
effects demonstrate how deeply discrimination can penetrate into the daily lives and well-
being of individuals, shaping their health outcomes and overall quality of life(Devakumar

et al., 2022).
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Education

According to WHO; “social determinants of health (SDH) encompass the non-medical
influences on health outcomes. These are shaped by the environments in which
individuals are born, develop, live, work, and age, along with broader economic, social,
and political forces. These factors include economic and development policies, societal
norms, and political landscapes”. Social determinants are important due to inequities in

various health outcomes.

Figure 2.1 CSDH Conceptual Framework
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Structural mechanisms contribute to societal stratification, which in turn shapes the social
positions of individuals or groups. Key factors driving stratification include income,

education, occupation, class, gender, and ethnicity.

Together with the broader socioeconomic and political context, these mechanisms and the
resulting socioeconomic positions constitute what are known as structural determinants of
health, which are also recognized as social determinants of health. These structural factors
influence society through intermediary determinants. These include material conditions
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such as housing quality and the ability to afford essential goods, psychosocial factors
including stressors, stressful life conditions, and levels of social support and coping
mechanisms, and finally, behavioural and biological factors, which cover dietary habits,

physical activity, tobacco and alcohol use, and genetic influences.

Discrimination in the education system has academic impacts that may lead to dropouts
from either school or higher education systems. Education is an important factor for Dalit
and Tribal communities for their upward social mobility. Additionally, education is
directly and indirectly related to health outcomes, as demonstrated through the CSDH

framework.

Direct health advantages include improved health literacy, which helps individuals
understand health information, and empowerment through education, which enhances
their ability to make informed health choices. Indirectly education contributes to health by
enabling individuals to attain higher education levels, which often lead to secure, well-
paying jobs and subsequently, a better income. A solid financial foundation allows for
greater access to healthcare, improved nutrition, quality housing, and favourable living
conditions. These elements collectively lead to a less stressful life compared to those who

lack such benefits.

Literature suggests that higher educational attainment is linked to have jobs with healthier
working conditions, better health benefits, and higher salaries. Furthermore, greater
education is associated with higher social standing and increased social support,

enhancing overall well-being (Hahn and Truman, 2015).
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CHAPTER 3

METHODOLOGY

This study aims to understand the experience of caste-based discrimination among Dalit
and Tribal students in higher education institutions in Kerala. The study particularly
focuses on the experience of caste-based discrimination in the interpersonal relationship
domain and within institutional spaces and resulting from institutional rules and
structures. It also explores how students cope with discrimination and navigate academic

spaces. The study also examines the impacts they face as a result.

3.1 Study Setting

In this sub-section I cover the setting in three broad areas — one is the general socio-
economic background from which the Dalit and Tribal students who are the participants in
my study hail from, the second are the various government schemes introduced to help
overcome the challenges faced by these students due to t socio-economic background, and
the third is a brief note on the NGOs who supported the study by introducing me to a few
participants initially. These are important contextual features are elaborated upon in order

to make full sense of the data and the way these have been analyzed in this study.

Socio-Economic Background of Dalit and Tribal Participants in the Study

Dalits and Tribals constitute 9.1 percent and 1.45 percent of the total Kerala population,
respectively(State Planning Board Kerala, 2017). Despite government initiatives to uplift
both these communities in Kerala they still face discrimination and exclusion in society.
Majority of the tribal population lives in settlements, where access to road facilities,

educational institutions, and government offices is very poor. The literacy rate of
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Scheduled Tribes in the state is calculated as 74.44 percent, and that of scheduled caste is
88.7 percent when compared which is lower than the State average literacy of 93.91 per
cent (2011 census). Approximately 7.72 percent of parents of ST students are engaged in
occupations related to the forestry sector, including the collection of forest produce and
herbal plants, as well as traditional occupations. The main source of family income for the
majority of students is agricultural labor (84%), and hence financial constraints may be
consider a major contributor towards dropout in tribal communities. The dropout rate in
Graduation is 15.38 percent and in Post-Graduation it is 72.39 percent (Scheduled Tribes

Development Department, 2024).

Basic amenities such as roads, electricity, and drinking water are inadequate in many
habitats of Scheduled Castes. The percentage of households without land is greater among
the Scheduled Caste community than in the overall population. Most Scheduled Caste
houses are unsuitable for living, with lack of sanitary latrines. The majority of employed
persons work in the service sector as wage laborers. Unemployment rates are high among
educated individuals belonging to the Scheduled Caste community(Kerala State Planning
Board, 2017). Kerala Dalits achieved 87.46 percent of the HDI of the Non-SC/ST
population in Kerala. Thus, Dalits lag by, but need 12.54 percent to match non-SC/STs.

The ST shortfall is just under 10 percent (S V Hanagodimath, 2020)

Government Schemes for Supporting Dalit and Tribal Students in Higher Education
in Kerala

According to the Kerala State Higher Education Council survey, the gross enrollment
rates for Scheduled Castes and Scheduled Tribes in higher education are 28.3 percent and
28.9 percent, respectively (Bureau, 2024).Various schemes are available to support

students from Dalit and Tribal communities in higher education. Post-matric scholarships
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are provided to Dalit and Tribal students as educational assistance; in Kerala, it is known
as e-grant. Seventy five percent of the e-grant amount is centrally funded, and twenty five
percent of the funds are state-supported. Previously, e-grant was directly deposited into
the college account, which was used for distribution or payment of mess bills. However,
starting from last year, it changed to direct deposit into the student's account. Therefore,
students in college hostels now have to directly pay the mess bill. Usually, students apply
through Akshaya centers (centers set up to help citizens navigate e-governance schemes.
These centers are quite widely spread in Kerala) when informed by the college. In Kerala,
for degree students, the amount is Rs 1190, for postgraduate students it is Rs 1570, and
for professional courses, it can be up to Rs 3130 as per Scheduled Caste Development
Department website(Scheduled Caste Development Department, 2024). Another scheme
to support students is the post-matric hostel, which are hostels run by the Scheduled Caste
and Scheduled Tribe Development Department. In Kerala, there are 20 post-matric hostels
for students who are studying in higher education under this scheme. In addition to Dalit
and Tribal students, some seats are reserved for OBC/OEC (OBC — Other Backward
Caste, OEC-Other Eligible Communities) in post-matric hostels. Laptops are provided to
students enrolled in professional courses in Kerala, distributed through the district Tribal
Development Office or the District Scheduled Caste Development Office. Additionally,
cash awards are given to high-performing students in undergraduate and postgraduate
programs. There is also initial financial assistance of Rs 10,000 for medical students and

Rs 5,000 for engineering students providing for one time.

Collaborating NGOs

The study was conducted in higher education institutions in Kerala, in collaboration with

two local NGOs. One of the organizations is Dhisha Kerala and other is Adishakthi
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Summer School. Both are based in Ernakulam district of Kerala. Dhisha is a voluntary
organization of youth, registered as a non-profit organization under the Societies
Registration Act, 1960. Working on the Human Rights-Based Approach (HRBA),
advocate for the rights of marginalized. Dhisha primarily offers legal aid to students in
need, organizes workshops to empower marginalized communities, and provides financial
assistance to students. They also have an in-house counseling service for psychological

support of students (Dhisha Kerala).

Adishakthi Summer School is an educational initiative of the registered organization-
indigenous peoples collective (IPC), working towards the Tribal- Dalit-backward students
in Kerala. It is aimed at supporting higher education of Dalit and Tribal students,
especially from Wayanadu, ldukki, Malappuram, Trivandrum districts. They support
students belonging to Tribal and economically disadvantaged Dalit communities in
obtaining admissions to various colleges throughout Kerala, while also addressing the

challenges these students face(Adishakthi_summerschool). Initial participants enrolled

based on introductions by the NGO, following that snowball sampling will be done.
3.2. Study Design

The study is a qualitative study, which primarily uses a phenomenological approach.
Phenomenology is a qualitative approach which seeks to explain the phenomenon through
the perspective of people who have experienced it (Rietmeijer and Veen, 2022). This
method of research helps to document the lived experience of people, and how they
understand and perceive phenomena. It totally relies on the meaning people give to their

experiences.

The research initially maps the various experiences recounted onto key areas where

students may experience discrimination within educational spaces. It also maps the
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perpetrators of these acts of discrimination. It further focuses on various coping strategies
they employ to deal with unfavourable conditions in academic spaces and the impact of
experiencing and struggling to cope with these issues. | use in-depth interviews to collect

my data.

Conceptual Framework

The main domain of the study is the experience of caste discrimination in higher
education. The study maps the various experiences of discrimination onto specific
academic (classrooms, hostels etc.,) and administrative spaces and processes (like exams

and fellowships).

Study focus on interpersonal relations and institutional structures. In interpersonal
relations, Study focus on the relationships among teachers and students, within peers, and
between students and administrative or technical staff. Institutional structure, in this
context, encompasses the classroom environment, pedagogy, language, resource use and
all administrative processes related to students at educational institutions. Coping
mechanisms are strategies students use to deal with stressful conditions at academic
spaces, further it focuses on the impact of discrimination; mainly mental health. This
conceptual framework illustrates that students come from a larger society where a caste
system operates, and they gain entry into higher education through reservations. The
reservation system and the caste system, and entry into educational institutions are
depicted in different colors to indicate that this study does not focus on those areas.
Instead, this study concentrates on the lived experiences of students with respect to
interpersonal relationships (Objective 1) and within institutional structures (Objective 2),

which are indicative of caste-based discrimination
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Figure 3.1 Conceptual Framework
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The third objective is to identify the coping mechanisms students adopt to handle the

discrimination they face in the above two areas. The fourth objective explores the impacts

of facing discrimination, specifically focusing on mental health.

3.3 Sampling

This study employed purposive sampling for initial enrollment of participants with the

help of the two NGOs and followed by snowball sampling technique to find other

participants.

Sample Selection: Inclusion criteria

e Students belong to scheduled group who have entered Higher Education

Institutions through affirmative action in Kerala
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Students should be in their second or final year for UG and PG

For PhD students will be at least in their 3rd year.

Exclusion Criteria

Students belong to scheduled group but pursuing distant education

Students belong to scheduled group but who are studying outside of Kerala

Students who belong to OBC, EWS, other minority groups who have entered

Higher Education Institutions through Reservation.

Students belong to scheduled group (who have entered Higher Education

Institutions through affirmative action) from other state pursuing UG, PG PhD in

Kerala.

Students belong to scheduled group who are transgender.

Number of Interviews:

Total 20 interviews conducted among Dalit and Tribal students drawn from the following

categories till information saturation attained.

a) Male and Female students

b) ARTS and STEM Subjects

¢)

Number of participants category wise

UG, PG, PhD

Table 3.1 Number of participants in Gender

S1. No Subcategory Number of participants
1. Male 10
2. Female 10
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Table 3.2 Number of participants in stream taken

S1. No Subcategory Number of participants
1. ART Subject 15
2. STEM Subject 5

Table 3.3 Number of participants in level of education

S1. No Subcategory Number of participants
1. uG 7

2. PG 3

3. PhD 10

3.4 Study tool

The principal investigator conducted interviews using an IDI guide. The IDI guide was
translated into Malayalam, and the interviews were conducted in Malayalam. In the IDI
guide, some questions are specifically designed for research scholars. The IDI includes
questions about the process of selecting the courses that the students are currently
pursuing, with further probes into family support and consultations taken before choosing
a course. Questions regarding relationships with teachers cover their support in
academics, mentorship, and more. Questions about relationships with fellow students

explore support in studies and dynamics with them. Concerning administrative staff, the
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questions address issues students approach them with, and how they assist in resolving
administrative problems. Stipend-related questions include the duration of delays,
reporting these delays, and other financial resources available for daily expenses. The IDI
also addresses topics such as affirmative action, resource utilization, classroom dynamics,
cultural participation, and includes questions about past educational experiences,
specifically mentioning school experiences. Most interviews however covered a much
larger canvas, and these specific questions worked as mere entry points into life worlds of

these students in higher education institutions.

3.5 Data Collection Techniques

Figure 2 shows a flowchart representation of the participant selection process. The
principal investigator (PI) initially contacted collaborating NGOs to obtain participants
contacts. These NGOs first communicated with all the contacts they provided. Among
these contacts, some were excluded from the study due to specific criteria, others were
able to recommend additional participants (mostly students actively involved in student
issues), and a portion did not respond to the call. The remaining individuals were potential
study participants. Some declined to participate, citing time constraints or a preference not
to discuss the topic. Among those who initially agreed, some later became unresponsive
when the PI attempted to contact them for follow-up via calls or messages. Efforts to
reach them through other contacts were unsuccessful. One individual, scheduled for an
interview twice, cancelled at last minute stating various reasons. Ultimately, the
participants who both initially agreed and remained responsive formed the final study

group. Of these final participants, five were active NGO volunteers.
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Figure 3.2 Participant Selection
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Interviews were conducted in locations chosen at the convenience of participants. These
turned to be primarily in college campuses and public parks, as well as occasionally in the
NGO office. Additionally, five interviews were conducted over the phone. The consent
form was provided in both English and Malayalam. All the interviews were audio
recorded; the duration of interviews ranged from approximately 40 minutes to 3 hours,

with an average of 1 hour 30 minutes.

Participants who did not meet the inclusion criteria but had relevant experiences were
engaged in informal discussions with the principal investigator, and notes were taken

accordingly. These notes were not used directly in the analysis, but helped the investigator
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get a broader sense as well as the finer nuances of the context. In addition to this, field
diaries and observation notes were maintained. Following each interview, main points,
new points were carefully noted. Saturation was confirmed when no new points emerged

from interviews and similar types of experiences were repeatedly reported.

3.6 Analysis

All the interviews were audio recorded transcribed verbatim in Malayalam and then
translated to English. Digital tool open code version 4.03 was used to code interviews,
observation and field notes (OpenCode 4. University of Umea, Sweden, 2015). Principle
investigator went through the transcripts repeatedly to get familiarized with the data.
Initial codes were generated using the inductive coding method. These initial codes were
discussed with the guide who had independently coded a few of the same interviews.
Different approaches to coding were discussed and clarified before coding proceeded.
Codes are grouped together into categories based on their similarity or relevance.
Thematic analysis was employed to identify emerging themes from the data. The principal
investigator referenced Jennifer Attride-Stirling’s work ‘Thematic Networks as an
analytical tool for qualitative research’ for generating themes(Jennifer Attride-Stirling,
2010). Regular discussions were held with the guide to address reflections, confusions,

and burnout.
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Table 3.4: Sample coding process

QUOTES

CODES

CATEGORIES

“They hesitated to talk with me and left no seat
available. Every time, I had to ask for some
space to sit. [ hoped it would change over time,
but it never did”

The tribal student
felt isolated from
their classmates

“I had another unfortunate experience with a
faculty member named XX. He was in charge
of the light music competition during a festival
at the college. There was a notice inviting
names from students who could sing. Along
with some friends, we went to submit our
names. However, he wasn’t happy seeing us, i
was with my seniors. When he asked us about
the songs we planned to sing, he replied, "Oh,
Neethu Kurian has already chosen this song,
and another song has been taken by Angel
John." Every time, he found a reason to reject
us. At that moment, we were wondering what
we could do. My seniors were also from the
SC category. In the end, he said, "Three of you
can together sing any of Kalabhavan Mani's
songs” (Kalabhavan Mani was a film actor and
folk song singer from Dalit community). That's
when we realized his discriminatory actions,
and we were deeply hurt”

The faculty
denied the Dalit
student’s
participation in
cultural.

Isolation of Dalit
and tribal students
in academic space

“So, for one subject, I only got a D+, just
passed. What XXX Miss has done, she read
grammar mistakes in my paper in front of
everybody, all the 32 students in the class. She
hasn't done this with any other student in that
class”

Embarrassing
Dalit students in
the classroom

“They wouldn't sign records for us; I drew
more perfectly than other students. Yet, they
wouldn't sign our records, and they wouldn't
provide any specific reasons; they simply said,
"Redraw it." If [ submitted 7 records, they
would sign for a maximum of 1 or 2. This is
the situation for other Dalit students as well.
They give a lot of corrections”

Unfair evaluation
of records of Dalit
students

Targeting of Dalit
and Tribal students
in academic spaces
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3.7 Expected outcome

The study will enable us to identify and understand the various struggles that Dalit and
Tribal students face in higher education institutions. The ultimate outcome of the research
is to raise awareness about the perspectives of Dalit and Tribal students regarding
discrimination in higher education among others also Generating evidence to strengthen

the supporting system in higher education.
3.8 Ethical consideration

The study proceeded following review and approval by the Ethics Committee of Sree
Chitra Tirunal Institute for Medical Sciences and Technology

(SCT/IEC/2182/DECEMBER/2023)
A. Confidentiality

The principal investigator ensured the privacy and confidentiality of the participants.
Interviews were conducted in comfortable environments chosen by the participants. All
collected information was securely stored and shared only with the guide, in addition to
the principal investigator, both during and after the interview. The recordings and
interview transcriptions were securely stored on a computer with a password lock,
accessible only to the Principal Investigator (PI). Each interview and audio recording was

assigned unique codes known only to the PI.
B. Consent

Before each interview, the principal investigator spoke with every participant to ensure
their willingness to participate and provided them with the Participant Information sheet
and a briefing about the study details. Consent for being interviewed and audio recording

was obtained from every participant. One participant who was unwilling to sign the
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consent form, but was keen on participating provided verbal consent instead, which was

recorded.

D. Risk

Taking part in the study and discussing their personal experiences related to
discrimination and mental health was, at times, emotionally demanding and could lead to
feelings of unease or discomfort. Very few participants cried during interviews. The PI
underwent a training session with the psychologist affiliated with the collaborating NGO
to manage any psychological distress participants may have experienced during
interviews. During emotional outbursts of participants, the PI ensured that counseling
services were available to them, although the situations encountered in the present study

turned out to be self-manageable.

D. Positionality

As someone from the medical field without any background in social science subjects, PI
faced difficulties in grasping certain concepts. However, PI’s identity as a member of the
Dalit community helped to build rapport with the participants, enabling to understand and

relate to the experiences participants shared.
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CHAPTER 4

RESULT

This section takes you through the journey of students from the most disadvantaged
backgrounds in this country through their experiences in higher education institutions
within the state of Kerala. For every Dalit and Tribal student, reaching the level of higher
education is a fight against their poor surroundings, societal norms, and neglect from the
system; but it also highlights the extraordinary resilience shown by these students and
their families as they struggle towards a social change that realizes a society that is
inclusive for all. Yet, the findings of this study reveal that their struggles continue even

within higher education institutions.

The themes that emerged during the analysis include the Exclusion faced in multiple
spaces, failure of coping mechanism introduced by the government (which I refer to as
structural coping mechanisms) in fulfilling their objective in many cases, the consequent
reliance on informal coping mechanism, and the various impacts of discrimination. The
first theme Exclusion faced in multiple spaces, addresses the first two objectives of the
study: the lived experiences of students in interpersonal relations and within institutional
structures that are indicative of caste-based discrimination. This is detailed in the first
section of this chapter. The third objective is to identify the coping mechanisms adopted
by the students to deal with discrimination, which is answered by the themes failure of
structural coping mechanism, reliance on informal coping mechanism. The mental health
impacts of discrimination, which fulfil the fourth objective, are covered in the theme

various impacts of discrimination, detailed in the third section of this chapter.
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4.1 Exclusion faced in multiple spaces

Classrooms are spaces where knowledge is primarily produced, through continuous
interactions, asking questions, expressing opinions, and engaging in discussions.
However, this dynamic can be compromised if faculty do not appreciate students for
raising doubts or fail to acknowledge their contributions to answers, which can lead to a
lack of student engagement and a decrease in participation, ultimately hindering the

learning environment.One participant share her experience in the classroom;

“No... No... (Her tone was strong). In any way, that was not possible. If we asked

something (doubt clearing) their reactions are like, "Oh, you don't know this?"

They would label us as if we knew nothing. So out of fear, we usually don’t go for any

’

clarification.’
[Interview 5, PhD participant, female]

For a student from tribal communities, who may lack extensive resources or a network for
learning, teachers are their primary source of knowledge. When faced with situations like
the one described above, where their contributions are not acknowledged or are met with

disdain, it can severely diminish their interest in learning and erode their self-confidence.

Classmates play a crucial role in shaping the atmosphere and creating a sense of
community within the college environment and classroom. The data from this study
highlight this dynamic, revealing that some students from tribal communities felt isolated
during their first year because their classmates did not engage with them. This isolation
led some students to discontinue their courses. Moreover, when students were not willing

to use opportunities to understand and appreciate diverse cultures, and instead engage in
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"othering," it hinders the efforts to create an inclusive and welcoming space. This was

underscored by a participant who was stigmatized by her classmates for being a tribal,

“Initially, nobody really spoke to me. They didn't bother to ask my name or inquire if 1
had eaten, and they never invited me to go out with them. In Malayalam class, we studied
a novel titled "Panguru Pushpathile Theen" or something similar. This novel tells the
story of an Adivasi couple who collect honey from panguru flowers and sell it in town.
The characters don’t wear clothes and are treated as if they are from another world. The
heroine of the novel is named Chelly, which led my classmates to start calling me by that
name, one thing they continue even now. They would say, "You people are like that,"”
which was very hurtful. I tried to explain to them that their perception of tribal people was

incorrect, but despite my efforts, they kept calling me that”.

[Interview 3, post graduate student, Female]

Access to resources such as laboratory facilities is offered to all students enrolled in the
program. However, these facilities are often denied to students from Dalit or Tribal
communities solely because of their identity. This overt and subtle form of discrimination,
including restrictions in the laboratory, undoubtedly affects their coursework and appears
to be aimed at making them mentally unfit to complete their research and potentially
forcing them to leave the institution. One participant shared her experience at college
where she was denied access to materials in the lab. After filing a complaint against the
professor, he openly claimed that favoring Dalit students would undermine the

department's discipline. She detailed a particular incident that took place in the laboratory,

“We typically worked on Saturdays and Sundays, depending on our availability. Due to
issues with XXX Sir, I had already sought permission from my co-guide and from the lab

in charge. In the middle of my work, XXX Sir came and shouted at me, asking me to leave
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the lab without any reason. But I continued my work because the instruments in the
microbiology lab were already in operation, and I had already set the time. They had to
complete their cycle. I was sitting in a laminar hood, handling infectious microorganisms,
making it impossible to stop midway. I told him that [ wouldn't take long once the work is
finished, but he continued shouting at me. My Co-guide also came and asked me to stop
the work. He was the only person supposed to help me and protect me there. I was
extremely sad. I said I would stop, and I went to the lower floor to remove gloves and
mask and to clean my hands. Suddenly, I heard footsteps on the staircase on the other
side. Quickly, I got up, and at that moment, the XXX sir had locked the lab while I was

still inside and he left. I was panic and called the police”.

[Interview 6, PhD participant, Female]

On campuses, students are given the chance to showcase their talents, improve their skills,
and receive recognition. However, despite these opportunities being available to other
students, who are encouraged to participate, some study participants disclosed facing
discrimination when attempting to engage in these spaces. One participant described
having to deal with an incident where her professors not only denied her participation but
also actively discouraged her involvement in cultural events. This reflects the tendency in

making these areas also inaccessible to Dalit and Tribal students.

“I gave my name for the competition, and when he asked which song I was going to sing,
I replied, "Rajahamsame song." Suddenly, he reacted, "Oh, are you able to sing that
song?" Before the event, practicing sections are for five days in the auditorium. The
practice sessions were held after class between 3:45 and 5 pm. Despite attending practice
for five days, they didn't allow me to sing. I was listed as the 12th singer, so every time my

turn came, he would suddenly call another participant and give them the chance. For all
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four days, he acted as if he didn't see me and allowed other students to practice. On the
final day of practice, when | was singing, my voice wavered due to their attitude towards

me. I couldn't sing properly, and I ended up crying.”

[Interview 5, PhD participant, Female]

In another instance, classmates discouraged a Tribal student from participating in cultural

activities because of her dark complexion.

“We have a Malayali Manga competition here, but nobody from our class participated. |
wanted to join because competition is not about the color; we also have to also engage in
interactive section with the judges. Their criteria for a Malayali Manga seemed to be fair
skin and conventional beauty. So, they (classmates) didn’t allow me to participate”

[Interview 3, post graduate student, female]

Targeting by teachers is even worse in the formal academic processes like examinations
and evaluations; in the examination hall, they are described as scrutinizing only the papers
of Dalit and Tribal students, reinforcing the stereotype that these students are likely to
cheat. Further, the practice of reducing marks in examinations, described by students in a
variety of setting all over Kerala, clearly reflects the faculty’s low expectations of Dalit
and Tribal students. This practice seems intended to perpetuate a stigma around these
students, branding them as less competent even when they are capable of earning good

marks. One participant recalled her experience of bias.

“During exams, I felt my marks were reduced, even when I wrote correctly. I compared
my paper with another student who received 45 out of 50, her paper was very average,

and I couldn't understand how she got such a high mark without writing anything
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properly. My paper being was better than hers but I was only given 35 out of 50"

[Interview 3, post graduate student, female]

Post-matric hostels, administered by the SC/ST department, are government facilities
designed to provide assistance to Dalit and Tribal students pursuing higher education. The
government does not charge fees for food, and other recreational facilities are also
available. However, most wardens belong to general community, hold prejudiced views

towards the students and openly demean them by treating them as inferior.

“In the post-metric hostel, initially, one warden was from the SC community in the tutor
post, and at that time, it was okay. Then another person came, and she was from the
general category. One time, everyone got a food infection, so we complained about it. She
received instructions to cook more hygienically. However, she told us, "This is more than
enough for people who come from places where there's nothing to eat. You guys are

showing a lot of arrogance even though you come from those places.”

[Interview 3, post graduate student, female]

Situations are even worse in management college hostels, as described by another

participant in this way:

“Whenever they assign rooms to us, they allocate rooms near bathrooms with fewer
facilities or place us in dormitories. They provide good rooms with facilities to students of
other castes and Christian students. They discriminate against us in this way. In the first
year, there were three dormitories where Dalit and Muslim students and 1 or 2 Christian
students who enrolled very late were staying. Other students were in rooms with good

’

facilities. However, rooms next to bathrooms were always assigned to SC/ST students.’

[Interview 5, PhD participant, female]
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Another incident of structural discrimination describing below;

“Actually, they have given my MPhil research results to a person, his name was XXX who
was pursuing PhD there, and they published a paper in an international journal based on

it. I filed a complaint about this at the police station, but no action has been taken ”

[Interview 6, PhD participant, female]

So, it is very clear from the above findings that Dalit and Tribal students in the higher
education face systematic exclusion and discrimination in various locations and from
various people in academia who are actually meant to help or guide. The mechanisms
through which Dalit and Tribal students face exclusion as described in the various
instances listed above could be summarized as isolation, targeting, stereotyping and
humiliation and structural exclusion. These are also main categories comes under the
theme Exclusion faced in multiple spaces during analysis. By ‘isolation’ I refer to the
exclusion of Dalit and Tribal students from their peers in the classroom; like not
interacting with them, not giving a place to sit in the class, not allowing to participating in
programs. By ‘Targeting’ I include mechanisms like reducing the marks in exams, asking
difficult questions during their presentations, among others. In the mechanism of
‘Stereotyping’ include the normalization of negative stereotypes including; that Dalit and
Tribal students are not competent, they steal, and that in the home they wear dress made
up of leaves, among others. In ‘Humiliating’ I include all the activities that others do to
make a Dalit or Tribal students to feel inferior; like faculties reading grammar mistakes
from the exam paper in front of whole class. The findings indicate that the people and
places contributing to a colorful campus life also demean and discriminate against other

sections of students.

40



4.2 Factors that Amplify discrimination in educational spaces

While attempting to appreciate the overall experience of discrimination faced by Dalit and
Tribal students in higher educational settings, we must also consider broader societal
factors that contribute and I argue, amplify these experiences. Many of these students
come from low-economic backgrounds, with parents who are daily-wage laborers. These
families often lack sufficient funds to support their children's education. Moreover,
students are unwilling to accept even the small amounts of money their parents can offer,
due to the poverty at home, and the knowledge that even these small amounts are
invariably the result of a sacrifice of some essential needs. Lack of funds for food, mess
bills, insufficient money for coursework, inadequate clothing, and limited funds for
socializing are issues that further contribute to directly or indirectly isolating Dalit and

Tribal students in the higher educational settings I studied.

Another critical factor is the low social capital and limited networks, which result in a
lack of support for these students both within and outside the college. The participants in
my study shared that when Dalit and Tribal students report discrimination on campus,
very few come forward to support them. Absence of support, coupled with strong backing
for the perpetrators, intensifies their exclusion in these educational environments. In
Kerala, the Dalit and tribal communities still lack significant influence within the
dominant political parties. This results in political support for the invariably upper-caste
perpetrators. Consequently, when incidents occur, these parties often protect the accused
upper-caste individuals and pressure Dalit and Tribal students to withdraw their
complaints, even if both the accused and the victim of discrimination belong to the same

political party. This unfavorable political interference and the lack of networking
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opportunities have led to a continued and lonely battle for students against systemic

injustices.

Most Dalit and Tribal students are first-generation learners and have limited exposure to
the wider world, which can diminish their self-confidence. Facing competition from peers
who have benefited from quality schooling and come from families with educated,
employed parents, these students often face significant difficulties to demonstrate their
capabilities, which can unfairly lead to their labeling as less capable. Lack of command
over English due to their poor basic school education and backwardness from less

educated people in the community further compound this.
4.3 Failure of structural coping mechanism

This section of the results explores how students manage unfavorable conditions and the
types of support they receive in educational settings. This study reveals that coping
strategies used by students could be divided into three broad types: formal coping,
informal coping, and personal coping mechanisms. Further, formal coping is subdivided

into system initiatives and individual initiatives.

‘System initiatives’ refer to facilities or support mechanisms that are guaranteed by the
government or integrated into the educational structure and individual initiatives include
not giving individual complaint by students. The system initiatives or schemes were
introduced explicitly in recognition of the various difficulties faced by Dalit and Tribal
students described above in the section on Amplifiers. Examples of such initiatives
include the SC/ST cell, e-grant, and post-metric hostels, which are government efforts
specifically designed to assist Dalit and Tribal students in light of their disadvantaged

backgrounds.

42



The SC/ST cell, established in every college under UGC regulations, is tasked with
monitoring the implementation of the reservation policy and preparing reports on its
effectiveness. Also, it is responsible for supporting students in areas where they face
difficulties, such as remedial courses, issues related to e-grant, and any other challenges
raised by Dalit and tribal students. But from this study data it emerges that the SC/ST cell
is not functioning at most of these colleges and many of the students not aware of any
service related to SC/ST cell. One participant shared:

“During the e-grant issue we required a signature from the liaison officer, who is in
charge for the SC/ST cell. When we approached her for this, only then she realizes that
she is in charge of it. This shows the condition of the SC/ST cell here”.

[Interview I, PhD participant, male]

The e-grant is a financial support provided jointly by the state and central government to
meet the basic needs of Dalit and Tribal students. Although it is supposed to be disbursed
monthly, no student has ever received it on time during their academic life. There are two
main issues with e-grant: the adequacy of the amount and the delay in its distribution.
Delays range from a few months to years. Most participants reported that they had not
received e-grant during their entire course period, while others experienced delays of
months to years. This delay in receiving e-grant is a significant problem mentioned by
nearly all participants. Such delays undoubtedly impact the coursework of research
scholars, including their opportunities to attend conferences. However, the main issue is
the lack of funds for daily needs, including food; one participant shared their experiences

of this hardship.

“I got my first fellowship 8 or 9 months after I joined PhD, and the second one after 1

year. | joined the PhD program so happily, but soon found myself completely alone,
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enduring immense suffering. 1 mostly stayed inside my room and avoid people, had

nothing to eat, most of the days I was eating only porridge and I often vomited”

[Interview 1, PhD participant, male]

Another student shared her struggle to pay her mess bill due to the delay in receiving her

e-grant.

“If I get my e-grant on time, I only have to worry about paying the remaining mess fee of
either 1000 or 1500 rupees, out of the total 5000 rupees per month. It's very difficult for
me to pay 5000 rupees every month. It is a college hostel, we have to pay the bill at the
office, and then they send it to the hostel. So at the hostel, they question, "Why haven't you
paid the bill?" Moreover, when I'm in the college, office staff inquires about the pending
bill every time they see me. Every morning, we have to punch in the office and during that
time, they ask "Why haven't you paid the bill?". I go to class every day, listening to these
comments and worrying about how I will manage to pay the bill or whether I should quit
the course. These thoughts will be on my mind when I am sitting in class. The situation

will worsen if I don't receive e-grant for the coming months”

[Interview 3, post graduate student, female]

Post-metric hostels, provided by the SC/ST department, offer free accommodation and
food for students. However, the number of SC/ST hostels is insufficient compared to the
number of students in colleges, forcing many students to find housing elsewhere. One

student shared her story of how they get in to post-metric hostel.

“The new hostel stayed closed despite the completion of all the work. We protested, and

)

that's what led them to finally open it for us.’

[Interview 3, post graduate student, female]
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Support within the educational structure includes mentorship from faculty and assistance
from administrative staff. Faculty members are expected to provide academic help and
mentorship, but many students report that such support is often based on caste identity.
One student mentioned a faculty member who claimed there were no vacancies for PhD
enrollment under his supervision, even after he approached him for 4 or 5 times yet at the

same time, he invited an upper-caste student to join.

“I went to him continuously for 5 or 10 times. I know he was an associate professor then,
and he could take on 6 people, but only 4 people were doing research under him.
Considering my seniority, having completed MPhil and PG there, and being an average
student, I wasn't weak in my studies, I had an 81% mark in my MPhil. I used to study my
area very well, so he could've considered me. However, he said, "l will see later, I haven't
decided to take anybody now. The seniors and juniors had a very good bond there at
university. There was one junior girl, a friend of my wife who had just completed her PG.
She belonged to an upper caste. She was called to his home (professor) and was informed
about a vacancy, told her to apply for Ph.D. When she shared this with me, I was totally

shattered”

[Interview 2, PhD participant, male]

Administrative staffs are expected to assist students with administrative tasks, including
handling e-grant, but they are described as behaving as if the students are asking for
favors every time they inquire about e-grant. Many students have reported that staff
members do not answer their calls, leading the students to visit in person to inquire about

the fund. This sometimes leads to arguments with the staff.

“I went to the SC/ST development office to inquire about the encouragement money given

to students, something I had been receiving since my school days. When [ called them,
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they responded, "You don't have to call me every time; when it comes, I will call you and
inform.” Unhappy with this response, I went to the office in person. I conveyed, "We are
calling to know the status of our file, and we are not calling to your personal number but
the section phone number. So, if you are taking the call, talk properly; otherwise, we will

file a complaint”
[Interview 2, PhD participant, male]

Individual initiatives within the system include filing complaints at the university against
discriminatory actions or directly at the police station. Students who have reported
discrimination by faculty members said that although the university initially orders an
inquiry, the files are often shelved, and no further action is taken. In such cases, it
becomes difficult for the complainants to continue after filing a complaint, they tend to be

entirely isolated by other students and staff who stop communicating with them.

Another student detailed his experience of facing backlash after filing a complaint against
a faculty member at the university. He pursued a court case after being denied a seat in the
PhD program. During this process, another faculty member from the same department
supported him, promising to consider him for supervision even after the case. However,
the university eventually dismissed this supportive professor, officially for other reasons,
but the student believed it was due to the unwavering support the professor had shown to

him as a Dalit student.
4.4 Reliance on informal coping mechanism

Informal support for coping includes assistance from friends or faculty members, which
often depends on their relationship with them. One student shared their experience of

receiving help during a financial struggle caused by a delay in e-grant disbursement: a
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professor paid her hostel fees and bought books for her. Other forms of support include

emotional backing from friends.

“When [ was doing my MPhil, 3 or 4 friends of mine stood with me in everything, from the
issue till now. They never said anything bad and did their best to make me comfortable
there at college after all these issues happened. They never left me alone in that college.

Very few but genuine friends are now with me”.

[Interview 8, PhD participant, male]

Other forms of informal support come from NGOs, which play a significant role in the
lives of students. These organizations assist in various ways, including helping students
from districts like Wayanad and Idukki to secure admissions in various colleges across
Kerala. They also support student protests against issues such as e-grant delays and
problems with post-metric hostels. Additionally, NGOs provide legal support to students
who do not receive assistance from college administrations. They provide financial

assistance.

Personal coping mechanisms are by and large what all most all students deploy for
everyday survival in academic spaces. It includes many ways of coping; avoiding people,
remaining inside room, keeping silence, crying, denial of the discrimination etc. One

participant described how she denied every time when she faces discrimination.

“When you experience something unusual, you might try to ignore it or deny that nothing
has happened, reassuring yourself that it’s not discrimination, something that you're
consciously doing to protect your mental health. However, even if you deny it ninety times,

’

eventually you must face the reality that it is indeed discrimination.’

[Interview 9, degree student, female]
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Seeking medical assistance is another coping mechanism. But not every student can
afford it. One participant said she could afford it because of her family support and
financial better background. But another participant said she could not continue her

medications for bipolar disease due to delayed grant which worsens her conditions

“By luck, I don’t have suicidal thoughts right now, but I prefer isolating myself from
others. Sometimes I sit in my room without going to the department. When it gets worse, 1
take therapy, but one session costs around 2000 rupees. I don’t want to depend on others.
When we went to see the minister and mentioned that I had mental health issues because
of an e-grant delay, he responded as if no one could ever have such issues due to a delay

in e-grant processing.”’

[Interview 10, PhD participant, female]

Students often walk long distances to save on bus fares due to their limited financial

resources and delays in receiving e-grant fund.

“I strive to save as much money as possible by keeping my spending to a bare minimum. [
usually don't have much money, I manage to live on a maximum of 300 rupees for two or
three weeks. To save money, I mostly walk to college even though it's a long distance

(around 7km)”

[Interview 11, Degree student, male]

One another student shared his experience when he lost paper during his first year in a
technical institute; he adopt two types of personal coping mechanism; crying, studying

well to get passed
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“I'm a person who keeps a smile all the time. I never shared any of my problems with
anyone. No one was there to comfort me. I had situations where i cried alone in my room.

1 overcome by my own. Later i studied well and i passed the exam”
[Interview 12, degree student, male]

There are governmental and structural mechanisms designed to support students in
general, and Dalit and tribal students in particular. However, many of these support
systems, such as the SC/ST cell and services like e-grant and post-metric hostels, are
either delayed or insufficient due to being a low priority for the government. The only
external support these students receive typically comes from friends or teachers, and this
is often based on individual merit. Additionally, NGOs provide legal assistance and help
organize protests for students' rights. Students rely on personal coping mechanisms to

handle everyday challenges

4.5 Various impacts

By avoiding people and remaining in their rooms, students often end up isolating
themselves, which can have consequences for their mental health and academic

achievements. This section will discuss these effects.

Discrimination, in any form, impacts a person's mental health. This could result from

others' exclusionary behaviors, delays in academic tasks, or insufficient support.

When e-grant are delayed, finding money becomes a significant challenge for students
from poor backgrounds. One participant shared his experience of feeling helpless when
his mother was diagnosed with bipolar disorder. Without access to funds and facing the
dual pressures of hunger and his mother's illness at home, he was pushed into a deeply

traumatic situation that led him to consider suicide. Here are his words;
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“I'wasn’t in a good mood for academics and was always plagued by negative thoughts. If
it weren't for other things in my life, like family and responsibilities, 1 might have
considered doing something like suicide. I cried a lot sitting inside my room. It’s difficult
to survive in such situation; it was like there is one system, which doesn’t have to take any
extra effort, but silently killing people. I wasn’t getting sleep, with bedtime occurring
around 4 or 5 am every day. Friends assured me that things would get better once |
received the money, but despite knowing it might happen one day, | feared | wouldn't be

able to overcome the trauma I suffered during that time”.
[Interview 1, PhD participant, male]
Another participant had to seek medical assistance upon being diagnosed with depression;

“It was not easy for me during my final year;, I was diagnosed with anxiety and
depression. The pressure i felt was immense, as if we have to constantly prove our worth
for being here. The traumas from college have left me doubting my intelligence and ability

to study”
[ Interview 9, degree student, female]

Some students are able to obtain medical help for their conditions due to more stable
family situations, but others cannot afford such assistance due to financial constraints or
delayed e-grant. For these students, conversations with close friends often become their

only source of comfort in difficult times.

Academic discrimination primarily impacts students by causing them to lose years

engaged in court cases and battling the system. As one participant expressed;

“I have gone through many situations that made me to think about suicide. I've suffered

enough physical and mental torture, and I'm still going through mental stress. I have to
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follow up on the case in the high court, lower court, and find finance for it, also focus on
studies. It was my social commitment that led me to go for the case; but for that ['ve lost

12 years. I often feel like none of this was necessary”

[Interview 6, PhD participant, female]

Everyone appreciates when someone speaks out against discrimination and pursues legal
action, but the social isolation that follows the initial support can be extremely

challenging to survive in academic environments.

“One day, a few XXX (political party) members came and beat me while I was in the
hostel, They accused me of using weed, although I don't even smoke a cigarette. They told
me “We don't allow any ‘Pulayadi Makkal’ to study here. If not polite enough on campus,
you will get killed”. They slap me between my right eye and ear, I collapsed onto the
floor and they had an iron rod with them. They seized my neck and suffocated me for

approximately 40 minutes.”

[Interview 8, PhD participant, male]

This participant was involved in discussions about forming an Ambedkar Students
Association on campus. For his efforts, he was attacked, leading him to file a complaint
against student members of a major political party, and he has refused to compromise on
the case. Now, he is saving money to go abroad, as he believes it will be difficult to secure

a government job locally after taking legal action against the party.

However, another participant, despite completing his B.tech from the second-best
technical institution in the country, is hesitant to leave his own state and seek employment
elsewhere due to fears of caste discrimination, thereby missing out on many good

opportunities in career.
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The harsh reality of being a Dalit PhD recipient in this state is to work for a salary of
12,000 rupees, which is even less than what an average daily wage labourer earns in

Kerala.

This study reveals that despite gaining access to higher education and receiving
governmental assistance like e-grant and post-matric hostel facilities, Dalit students
continue to struggling. They have to face difficulties including delayed academic
progress, long time taken to complete course and mental health issues. Ultimately, these
students continue to experience tremendous struggling to survive in academic

environments.

One notable finding is that the SC/ST cell is non-functional in nearly all colleges; put
another way; institutions are failing to take any initiatives to meet the needs of Dalit and
tribal students. Some participants are not even aware of what is SC/ST cell. A major issue
arising from the absence of the SC/ST cell is the lack of institutional forums to raise and
follow-up on e-grant issues. Similarly inadequate English coaching facilities and absence
of remedial courses in colleges complicating the educational journey for first-generation
learners, along with other issues. Other issue is despite UGC regulations against
collecting mess fees from students, many colleges continue to demand them. The attitude
of administrative staff often makes it seem as though students are asking for favors when
they inquire about e-grant issues or seek relaxation in fee payments. Overall, the lack of
support systems reveals a broader neglect of Dalits and tribals by the government, which

is also evident in these educational settings.
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CHAPTER 5

DISCUSSIONS, CONCLUSIONS, RECOMMENDATION,
LIMITATIONS

This section discusses the research results by highlighting three main areas: firstly, issues
confirmed by this study that are also supported by other scholarly works. Secondly; the
new and emerging challenges that were identified in the field of study thirdly, by outlining

the results that are uncertain and require further investigation
5.1 Results in line with existing literature

Research conducted in elite institutions in India concludes that the environment of
prestigious educational institutions remains influenced by the prevailing biases and
stereotypes that exist within society at large, illustrating that even these elite spaces are
not immune to broader discriminatory attitudes (Gaurav J. Pathania &William G. Tierney,
2018); This aligns with findings from this study where students are unfairly labelled as
lacking merit, accused of cheating on exams, and stealing, ultimately facing

stigmatization due to their tribal identities.

The consequences of denying equal rights based on group membership, along with
mechanisms of discrimination and violence, lead to socio-psychological effects. This is
because such denial indirectly undermines the fundamental human need for
'belongingness' and is likely to impede the drive for human development (Sen Amarthya,
2006), which is also align with this study finding; participants mentioned non

belongingness even after being a part of higher education for 10 years.
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However, affirmative action and positive discrimination policies are often met with
resistance within higher educational environments. According paper published in 2022,
analysis, faculty members, administrative staff, and students have negative sentiments
towards these initiatives(Bhoi and Lakra, 2022), which also confirmed by many
participants of my study who reported that; reservation seen as easy access to everything,

by students and faculty from Non-Dalit and Non-Tribal backgrounds

In one study, participants mentioned issues with delayed assignments of supervisors and
lab access, which are restricted to regular office hours and require daily progress reports.
Additionally, even when lab spaces are provided, there is often a lack of support in
obtaining necessary experimental materials, and insufficient guidance from professors.
Similar incidents were also reported by participants of this study, noting that they were
asked to work without being provided the necessary materials, non-cooperation of

faculties(Kumar, 2016)

First generation students often come from lower socioeconomic backgrounds, typically at
or near the poverty line, compared to second generation students. As they move through
higher education, they face numerous challenges and develop strategies to cope with
ongoing caste-based stigma, stereotypes, and emotional distress. This stigma can lead to
and intensify social isolation.(Pathania et al., 2023), which is also mentioned this study

through various mechanism of isolation, stereotyping, humiliation.

The impact of caste on mental health is not solely an individual concern but a collective
social issue that perpetuates inequality and affects the overall wellbeing of marginalized
communities. Efforts to understand and address these issues require an interdisciplinary
approach that combines insights from anthropology, sociology, and psychiatry. This

approach should not only focus on the psychopathology of individuals affected by caste-
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based discrimination but also consider the cultural and social dynamics that perpetuate

caste prejudices and the structural violence inherent in the system(Jadhav et al., 2016)

A study in Kerala's state engineering colleges found significant discrimination against SC
and ST students, who are visibly targeted and stereotyped. Practices such as ragging and
public listing of entrance ranks perpetuate a perception of academic inferiority. Faculty
reinforce these stereotypes by treating these students as less capable, which negatively
impacts their education and contributes to the stigma against them, echoing findings from
this study where participants mentioned not getting appreciation for telling answers in

classroom, reduce marks etc. (C M and Ilavarasan, 2016)

Structural exclusion like giving research result of Dalit student to other person is a way to
isolate and exclude students from academic; But this type of incident is not only pointing
academic dishonesty but also underscores a broader, systemic issue across academic
settings, the undervaluation and exploitation of intellectual contributions from
underrepresented groups. We can look at this issue in two ways; in one way the original
Dalit student researcher loses the opportunity to gain recognition and enhance future
career opportunities. On another level, the institutional tolerance of such discrimination
sends a message to the student community about the acceptability of valuing academic
contributions based on social identities, ultimately reinforcing the notion that only certain
groups deserve to be at the forefront of knowledge production(Maurya, 2018).

5.2 Challenges faced by Dalit and Tribal students in higher education
due to socio-economic situation

One emerging challenge that Dalit and Tribal students face in higher education institutions
in Kerala is how poverty and hunger are created within an academic environment. Many

of these students come from very low socio-economic backgrounds; their parents are daily
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wage laborers, and many are farmers or engage in other manual labor. They can send their
children to study and wish them well but are unable to provide the financial support that
an academic setting demands. In educational institutions, there are other students from
economically disadvantaged backgrounds but they do not face the same social
disadvantages experienced by Dalit or Tribal students. This distinction means that other
students might have alternative avenues for support that aren't available or accessible to a
Dalit or Tribal students. This disparity is evident in the comments from the participants:
“Everything is working normally for them, but not for us”, “They are receiving their
grants on time, but we are not”, “They will be the teachers' favorites, but none among us

ever will”

Many students enter higher education with the expectation that their academic needs will
be met by e-grant, at least to some extent. But they experience significant setbacks when
these e-grant are delayed for months, years, or sometimes not received at all during their
entire course period. Such delays can lead to considerable academic difficulties and
challenges in meeting basic necessities such as food, stay, dress etc. Most study
participants mentioned that they often struggle to find money for food, leaving them with
an empty stomach on many days. For others, eating one meal a day has become the
routine; Some students try to share hostel mess with friends, but ultimately, the guilt of
not paying leads them to go hungry alongside their friends. The financial support of 300
or 500 rupees that students usually receive for a month from their families is insufficient
for covering both academic and basic necessities. Consequently, this often leads them to

rethink about continuing their educational pursuits.

Another emerging issue is failure of formal support structures that are put in place by
government considering the disadvantaged background of students to ease their academic

journey such as e-grant, post metric hostel facility, SC/ST cell, fees relaxation. As we
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mentioned the major challenge coming out from e-grant delay in above paragraph here we
focus on others. The number of post-matric hostels is insufficient compared to the
increasing number of students coming to higher education. Also, issues like failure to
open fully completed hostels; forces students to protest on the streets to access the
facilities that the government guarantees. Another implication of the lack of hostel
facilities is that it compels students to seek accommodation externally, which doubles
their financial burden. Another problem is when staff from different communities, such as
wardens and kitchen or cleaning personnel in post-matric hostels, view Dalit and tribal
students as inferior and immoral. These students, being new to the setting, feel
disrespected when their actions are constantly criticized without consideration of their

unfamiliarity with the environment.

5.3 Issues Requiring Further Investigation reflected in the study

Campuses in Kerala are well-known for political activism and their liberal stance against
discrimination. However, some participants mentioned that when they filed complaints of
discrimination on campus, they faced backlash from these political parties. In such
instances, political parties invariably provide strong support and protection to individuals
accused of caste discrimination, which significantly increases the difficulties that Dalit
and tribal students face in asserting their rights; examples include the dismissal of a
professor who supported a Dalit student, the withholding of reports against professor
accused of discrimination, and pressuring a Dalit student to withdraw a case against an
upper-caste professor, even though both individuals belonged to the same party. These
examples pointing the negative political interference students experience in higher
education.Clearly shows the political backing a student gains on campus is heavily
influenced by their social capital and it is evident that Dalit and Tribal students are at a

significant disadvantage in this regard. The way in which caste identity seems to even
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override the progressive and justice oriented rhetoric of political parties in a highly
politicized state like Kerala is a phenomenon worth exploring. With no strong Dalit
political parties unlike in neighbouring Tamilnadu, Dalit and Adivasi students in Kerala

have very little options for political support.
5.4 Between Thriving and Surviving

The National Education Policy 2020 ( NEP), implemented by the Government of India,
(Government of India, Ministry of Education, 2020), aims to improve the quality of
higher education and develop well-rounded, creative individuals prepared for fulfilling
lives and significant societal contributions. It emphasizes personal growth, societal
engagement, and economic independence. However, the policy has faced criticism for not
addressing equity and inclusivity sufficiently in its frame work, especially for
marginalized communities such as Dalit and tribal students. Its lack of concrete measures
on reservation policies (affirmative action) and the encouragement of self-financed
courses could undermine its broader objectives and perpetuate existing social injustices
and stratification. Therefore, it is crucial to reassess the NEP framework and include
measures that will acknowledge the participation which facilitate the potential thriving of
marginalized students, especially Dalits and Tribals, aligning with its goals and advancing

social justice.

The theories of Braxton, and others highlight the crucial link between a student's
academic and social experiences in shaping their success in higher education. These
theories suggest that a student's background and perceptions of an institution's
commitment for student’s welfare deeply influence their college journey. When
universities implement active learning and create an inclusive atmosphere that aligns with

the diverse values of their students, they enhance social integration(John M. Braxton et
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al., 2016). This integration not only improves academic engagement but also strengthens
students' ties to the campus community, significantly increasing their likelihood of
persisting and thriving in their educational pursuits(Braxton et al., 2008). Dalit and tribal
students often confront substantial educational challenges from inadequate institutional
support. This includes insufficient implementation of essential programs such as e-grants
and SC/ST cells, along with a lack of academic support. These shortcomings hinder their

social integration and learning, ultimately impeding their academic progress.

Gloria Ladson-Billings' application of Critical Race Theory (CRT) to education sheds
crucial light on the systemic and institutionalized racism that permeates various facets of
the educational system. By dissecting the roles of curriculum, instruction, assessment, and
funding, Ladson-Billings illustrates how these elements collaborate to uphold a structure
that marginalizes students of colour and maintains educational inequity(Gloria Ladson-
Billings, 2010). Their experiences of exclusion and discrimination are not merely the
products of individual prejudices and practices, but also outcomes of deeply rooted
institutional mechanisms that deliberately keep Dalit and Tribal students away from the

domain of knowledge by allowing them to merely survive rather than thrive.

This study conclusively demonstrates that Dalit and Tribal students, who have historically
been marginalized from educational opportunities, continue to face relentless challenges
in academic environments. These struggles push them to merely survive in environments

that are envisioned to enable everyone to thrive.

Their daily existence is a continual negotiation of systemic adversities prevalent
throughout educational spaces. Importantly, these educational institutions have completely
failed to uphold the constitutional values of equality, justice, and inclusivity, fundamental

to democratic institutions. This failure affects not just the individuals within these
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institutions but also erodes the societal foundation of fairness and equal opportunity that

educational establishments are tasked to protect and promote.

Before concluding this discussion, I would like to echo the pressing question raised by the
participants and a concern. Their question is: How many more tragedies like that of Rohit
Vemula must occur before justice and dignity are served for Dalit and tribal students
within academic environments? Also, their greatest concern is whether their future
generations will be safe in these academic spaces that have created a sense of otherness,
subjected them to humiliation and stigmatization, and stripped away all their

confidence—a place where they have never felt they belonged.

Dalit and tribal students often feel a profound sense of alienation within higher education
institutions. Their marginalized societal status, along with prejudicial attitudes from peers,
faculty, and administrative staff, leads to experiences of humiliation, stigmatization,
isolation, and targeted discrimination. Structural mechanism, such as violations of
admissions regulations, further serve to exclude these students from academic

opportunities.

Furthermore, the lack of sufficient institutional support exacerbates the difficulties these
students face. This includes inadequate hostel accommodations, delayed e-grant, and
ineffective SC/ST cells designed to resolve student complaints. These problems are
worsened by the socio-economic hardships commonly experienced by Dalit and tribal

students.

The consequences of experiencing such discrimination are significant, manifesting in

psychological challenges including depression, suicidal ideation, and persistent mental
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stress. Academically, the impacts are equally severe, evidenced by delayed academic

progression, failure in courses, and higher dropout rates.

Higher education is a vital institution that shapes the next generation of leaders, thinkers,
innovators, and professionals in this country, providing students with the intellectual tools
and practical skills necessary to contribute meaningfully to society. It serves as a crucial
platform for intellectual development, personal growth, and civic engagement. However,
the experience of students from the most disadvantaged backgrounds tells a different
story, one in which students struggle every day to overcome centuries-old prejudices and
stigma. This leaves them merely surviving in an environment that is envisioned to enable

every student to potentially thrive.

5.6 Recommendations

Immediate Recommendations that emerge from this study are;

Urgent measures should be taken for timely dispensing of e-grant

Establish on-campus counselling services for Dalit and Tribal students that are
sensitive to their particular backgrounds and contexts, and that are functional and

accessible.

» Systematic efforts to enable academic performance — especially for first generation

learners and those from vernacular and poor backgrounds.

* Presently non-functional SC/ST cell in every institution, be made functional with

the active involvement of SC/ST students and their networks.

However, for the immediate measure to have a long-term impact measures have to be

taken to make the academic space more welcoming. Such measures could include:
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* Increase the diversity of faculty members; include more faculties from Dalit and

Tribal communities.

* To develop more inclusive curricula. This would include avoiding stereotypical
representation, as well as challenging various dominant norms and frames that are

discriminatory.

* Sensitizing people about the perspective of Dalit and Tribal students on

discrimination

The ultimate solution lies in societal change to address the larger structural issue of caste
discrimination. However, the recommendations from this study aim to enable students to

move beyond a little beyond surviving towards thriving academically.

5.7 Limitations

e The study did not include students who dropped out of colleges, thereby omitting
a potentially critical perspective; which means the research lacks insights from
those experiences were perhaps markedly different and challenging enough to
ultimately drive them to leave college. Understanding these absent voices could

provide deeper insights into the barriers faced within the educational system.

* The study faced time constraints during data collection and analysis, limiting the
opportunity to fully engage with participants and encourage them to share their
experiences openly. This was particularly visible with undergraduate students,
whose limited exposure to higher education and understanding of caste dynamics
in academia made it challenging to share detailed responses. Allocating more time
for data collection would have allowed for a deeper exploration of their

perspectives and enriched the research findings.
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* The potential participants who had experienced discrimination and initially agreed
to participate but later did not respond may have been held back due to the
potential mental stress involved in recalling their traumatic experiences. Losing

their participation is a significant limitation of the study.

5.8 Positionality

As someone from the medical field without any background in social science subjects, |
faced difficulties in grasping certain concepts. However, my identity as a member of the
Dalit community helped me to build rapport with the participants, enabling me to

understand and relate to the experiences they shared.

To mitigate potential biases associated with identity, I adopted several measures. These
included regular discussions with my guide and individuals from NGOs who belong to
other communities yet have extensive experience working with marginalized groups. This
helped me gain diverse perspectives. Also, I engaged in discussions with research scholars
who have strong backgrounds in social sciences but do not belong to the Dalit or Tribal
communities. These interactions further enriched my understanding and refined my
approach to the research. Additionally I read books by Dalit scholars to deepen my

understanding of the issues.
5.9 Trust worthiness

To establish the trustworthiness of the findings, the four aspects of trustworthiness in
naturalistic inquiry, as outlined by Deborah E. White and collegues (Nowell et al., 2017)
are explored in the section below. Table 1 explains the various strategies employed to
ensure the trustworthiness of findings across the four dimensions: credibility,

transferability, dependability, and confirmability.
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Table 5.1 Dimensions of trustworthiness and strategies employed to ensure them

Criteria

Strategies

Explanation of Strategies

Credibility

Continued Engagement

Spending time with collaborating
NGOs and other scholars

Reading books and  watched
documentaries and interviews related
to area of focus

Member Checking

Reiterating descriptions and
clarifying implied meanings during
in-depth interviews

Discussions of final results with
participants

Triangulation

Sources:  Discussions of  study
findings with non-participants, who
were not engaged with the study in
any manner

Methods: Triangulating data
collected on  experience  of
discrimination through direct
questions in IDI with themes
generated through analysis regarding
various mechanism of discrimination,
coping strategy, impacts.
Investigators: Coding of first set of
interviews were done separately by
Pl and Co-PI, themes generated were
matched  for  similarities and
differences

Transferability

Thick Descriptions

Detailed descriptions of the Study
Context

Descriptions of sampling strategy

Descriptions of data collection
techniques

Details descriptions of data analysis
process
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Dependability

Triangulation

Coding of first set of interviews were
done separately by Pl and Co-PI,
themes generated were matched for
similarities and differences

Confirmability

Audit Trails

Detailed records of decisions made
during the entire research process
were maintained in the study journal
Raw data of interview recordings and
transcripts have been maintained
Detailed process of data collection,
along with observation notes were
maintained in field diary

Detailed records of the coding
process (generating global themes
from base codes) were maintained
All documents related to the study
including, TAC proposal, IEC
clearance and study tools have been
collected and organised in a digital
file.

Reflexive Journal

Important reflection and dilemma
were recorded in the field journal
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ANNEXES

Annexure 1
Achutha Menon Centre for Health Science Studies (AMCHSYS)

Sree Chitra Tirunal Institute for Medical Sciences & Technology (SCTIMST)
Trivandrum- 11

Participant Information Sheet

I am Dr Aparna Sasi, currently pursuing Master of Public Health (MPH) at Achutha
Menon Centre for Health Science Studies (AMCHSS), Sree Chitra Tirunal Institute for
Medical Sciences and Technology, Trivandrum, Kerala. I am doing a study on
“Experiences of students who have entered Higher Education Institutions through
affirmative action in Kerala” as a part of my course work, under the guidance of Dr
Rakhal Gaitonde, Professor at AMCHSS. You are being invited to participate in this
research study. Before you decide whether or not to participate in this study, it is
important that you understand why the research is being done and what it will involve.
Please read the information sheet and the consent form carefully and feel free to ask for
clarifications you may have.

Purpose of the study

The purpose of this study is to comprehensively examine the experiences and
perceptions of students who have entered Higher Education Institutions through
affirmative action in Kerala. It focuses on two key aspects: the impact of their
interpersonal relationships causing caste-based discrimination and the role of
institutional structures in perpetuating such discrimination. Additionally, the research
aims to uncover the strategies used by these students to combat discrimination and
assess its psychological toll on their mental health. Ultimately, the study seeks to
enhance our understanding of the challenges faced by marginalized students in higher
education and inform efforts to create more inclusive learning environments.

Procedure

If you are willing to participate in the study, you will be asked to complete an interview
schedule which will include questions focusing on campus life in general and
interaction with teachers and other students, classroom activities etc. The interview
will take approximately 45- 60 minutes of your valuable time. Interview will be
recorded with due consent. Privacy will be ensured during the interviews.
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Potential risks and discomforts

Taking part in the study and discussing your personal experiences related to
discrimination and mental health may at times be emotionally demanding and can lead to
feelings of unease or discomfort.

Possible benefits

Your participation in the study may not yield immediate personal benefits, but it holds value
in alternative ways. Through sharing your insights and experiences, you contribute to
heightened awareness and a deeper understanding of the challenges related to
discrimination in higher education. Your involvement also offers the chance to express your
perspective, fostering empowerment not only for yourself but also for others.

Cost and financial benefit

There is no cost for participation in this study. Participation is completely voluntary and
no payment will be provided.

Confidentiality

Information obtained in this study will be kept strictly confidential. A participant
identification number will be assigned to each participant which will help to maintain
the strict confidentiality of the data collected. Your name will not be used in reporting
information in publications or reports.

Withdrawal from the study

Your participation in the study will be completely voluntary. You are free and have the
right to withdraw during the study at any time. There will be no penalty for withdrawal
or not participating in the study.

Contact information

If you have any research-related questions or would like to verify my credentials, you
may contact me or member secretary of our institute’s ethics committee.

Dr Srinivas G

Dr. Aparna Sasi . Member Secretary

Principal Investigator Institutional Ethics Committee
MPH 2022, AMCHSS, SCTIMST SCTIMST, TRIVANDRUM- 695011
Contact Number: 6238200875 Office: 04712524689

Email: meraki937@gmail.com Email: iec.mem.sec@sctimst.ac.in
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Annexure 2
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Mm@ Gald@MM@ @3 MINJAIMEBRSYOS LISMEBUB NUa01HN}MM alsh. @REMINSI]o,
aflenlalMo MERIMEMNBIG:IM @IS MMMV IBHIBGRINIOOD® NI ILNM MMMV,
@R LI0O®) 160N DO BHSHNMD 1) @03 @6 N CIBESE: D 1)
612 lNOOM @ IMEs  n0BUNERHS HEOBOMOIM)o  @ROURYOS  (alOUBDOTMEDT)
OMMYILI0HENIM0 NEBNUaHEMo  LlBHIANIS)IM). @RI 1EHA0Q], &0V alOMo LldHio
OUBNMD OM@ N1BLIBLIMN Bh(MBEBRE M3 aldBURINITIHNB1H06S NBLOB@MAO 183
BM@ 1516306 1@ 16630M oUeNNNEHE1CRIHE (VR IBILNMDIM0  (AUREDED
aMMY1LIBENM@ 1Mo @ROMINUYT HSIOT OUBB2IBLOLNHUE MVIWIAIBNM  alOM
(MV0aNalY68BU3 MV 16)2SIBNH af)MNTIEN).

MSalSBo/@oE1m6U @)

M6BBRUZ AlOMOD T3 lEIHSIHNING MRYINIOEMB @S 45- 60 A 1MN1Q M lENBM@IH0M 630}
@RERIMEUIOMIT  alHos] @RCOUMBONMNE. HRIRIQ  21NMARMIWT  IMLEISIM
LOMOMY  BaldBYEBRU3,  @OWI0alHH)RIW)0 00 ANRHAMNHSNOWI0 988
@AM, QIO  (IGOMMEEBUE oMU  @0E1DY6UO) @3
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903603088 121D 1H0M  (aWIM BGaldBiEBRU3. MIE@BRROS MVMMBOMINS VI
90 M@ 16)HNIENS @RE1MY6U MVoBIHEMO HOCHNIBN 621 M@IEN).

D6EMOH0N3 SRS @0aldhSNNo @NIMNM B0 NNEALAIMEOm@)0
DOMMYB@RYEIN I BOTI)0 ENIMLEAISYO) ] MeeR86S @RMYENIERS
@RS 1MNIMEUSIOB Q) HIOIEEBRUE @M G@REIMEUDON T 132462 IQIMD). @M MG
2/1RIGa0U3 6)6)NUBID 1 HAI® 2 i1 @RAVIMODMD GM@1BSHEI0.

alOM@M 1621 MOW I E-U3

MY AOMOMIT3 MBBRUE alghoS1BRYBYMD HOBIMNE OSMS] AUIBDMIND  CMNSEBRUZ
66HNUD1BOMo af)Mal. MEBBERYOS @RMIBMUMBRERINS U 12 O T8 Alf:)e)(UEM
0(04683U3 , MO i3 smMOm6)el Al alnn@o IS
6NeNNN181®HOBHMO12PBS  GPOIGNIOWNNo @YD LNBE WOeM®Yo  (MoBRINIM
0al@IM). MEBBRROS lHoSIOMo MIEBRYOS  HILAISIHUE (S laflanomss
@OOUMOBSIWIAN). O IeReS MI@BRUEHY  MOORL] SUMSS  (UOIOS®)o
RIBO | BHEEMEDD Gl lafle60m)

VOMUE s B2lRINo BMSNYo

D AlOMOMIT AlE)BH-SYHNIMD 10T WIOH@MIBINUTW MIMIG™ B BMSEAI aflRIN)EHGS0
8], al8H081OMo a}@ENAIWI0 MIGAWWI HSSMIAN.

ONURITY@/ N1 YO

MY alOMOM T3 I8 1WONNM  BIGOIRYOM@HN0  UIMITY @@ 1201E3 MM
M@0, D BUIELDIHNM AUNUREEBRBINS HIMINIQ PaNMIOCAHE MIRIMIBOmIN3
MaN0@TdEeo. (el ldhoemeens]  6el0 0160l sa&1erld o1 AflIo6sRu3
OU36)aJSyOEMUUE M16BBEIOS Gal@INI1NIMEBRUE DalEWIUT L6 18l

AlOMO® @M IMBS 1IN @3

MEBRROS alBOSIMMo MY alOMOM @3 l}@ENAIWIo MVICDWDI OBBMIW @ 1H6)0.
AOMEMI@ MM af)B2]oUd GOIEMER®: 1o M1BRUEHE allAMINIE @RNUIM:IN0 DS,
aloM@OO @3 nlom) allmon @ocelo Al6)8BHS) B0 1MIGEID M eBRU3H6)
QIO WO 2RSS MVIMUMDY 1B NS0 OeMRINT18]

aflelnmo

MNEBRUBHE NEUHEMAAIQ ] ENIMLEIS AN 1210 BaldBIEBRSIEEN3H: T3 @BR6)L1H; 110
)OO BRINIDMEWI al@1BUIWIHNIM @YU 1HNIMENIB @3, M16BRUBHE af)DMEQI
MRS MMBAYINNNSIMNON a@M1HTY HIN1QIQOS OAMIB OAV(ESN IYDICWI
ENIMWESI0.

GaWI. (I UMy &)

GWO. @Dal@em (oud] ODMIAB OGO

(WM NG OMBPIGOL36HM @B ag) 10713 S22 1G]
ag)o afl ag)aj2022 af)M19ag) af)o o)1V S1

af) ag)o M) af)a] @M gy «)ﬂ(agm(p(mmg(ao -695011

a0 1 9ag) 0o o™ S 630a0°10n0 MU -0471 2524689
EMWEIAESEN3 MMNIB:6238200875 @6)@@1(08:iec.mem.sec@sctimst.ac.in

6D ]©3 : merakid37@gmail.com
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Annexure 3

INFORMED CONSENT FORM

I confirm that | have read/ heard and understood the information regarding the study
“Experiences of students who have entered Higher Education Institutions through
affirmative action in Kerala” as provided in the participant information sheet. All of
my questions concerning this study have been answered and all the possible harms,
discomforts, and benefits (if any) of this study have been explained to me. | also
understand that my identity and personal information will be kept confidential. |
understand that my participation is voluntary and that 1 am free to withdraw at any
time, without giving a reason and without consequences.

By signing this form, | agree to participate in this study.

1 Tagree to be interviewed
71 Tagree to be interviewed and recorded

A copy of this form has been given to me.

Date:

Place:
Name of the participant Signature/Thumb impression
Principal Investigator Signature

76




Annexure 4

V@A MO al(®o

" @RHNIBA1H MSErRaE1nal 1Y @RE1NUIMI] NNBLAMANHSNS @OMIBNIC" af)M NilaH@ AW
nimwegls alEeRw  amod  Alao  /E@HSISlo  ammylenss lgieemme  6mInd
@ 1@ 106030M). HD aloMORAIW] ANIMLAOAS afNIEIN af)2l0 GaldBLEBRUTHN0 OOMMo AIE 1afISiens.
HSIO® OV  alOMOMINOO MUOWIRNIR af)2l0 CMSEBBBY0 BHISEEBRS0  @OMIIMIEBBRSI0
(0SB 12N0 966N 103) af)M B NNUEAIHNIMMISINE. a0 SadMNIGII0 QULHT 1N
ANIEEBE0  EaNMUIROQ]T  MIGHUIBMOAMP MO8  dMMYIRINEMNM).  af)Me0  aleHds10mo
TLIGAW®I OBSMINEMMMI0 BHIVEMO alNWIOH@Io AG (Al IMMWIEUE SLINOHmM®Io af)Ca]oud
GOUEMED; 12130 atBueenand af)M@s) MUIOMODMENSIM0 AMING AMMY1LIOHENIM).

MM GaNIN 13 B3a{1S)MD 1ENES, HD AlIOMOH T3 AlEIHSIBNINB GG TVANDY 1B,

[ emo03 @oE 126U 1M VARG 186030

L] @oe @60 MSTMIMY0 HNECHHIBU 6)2IQIMo 6INT TVAADY 1LY

D GaNIR 1NN B} ald@3a] agMHs mmISIens.

o)

muoelo
Al6)8HS)HNMM BYBYOS Gald &q]/ MO @RSWISO
(JUDOM NEOUaH s &3q]
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Annexure 5

IDI GUIDE

Hello, I am Aparna, a final-year MPH student at AMCHSS, Sree Chithra Tirunal Institute
of Medical Science and Technology. I am currently conducting research on “Experiences
of students who have entered Higher Education Institutions through affirmative action in
Kerala” as part of my academic program. Affirmative policies play a significant role in
helping scheduled group students gain access to higher education institutions. I am
interested in understanding the students' experiences and the support they receive from
these institutions once they enter these spaces. I assure you that all information will be
kept confidential, with no names of individuals, places, or institutions disclosed. Your
willingness to share your experiences and insights would be greatly appreciated. If you
could kindly spare some time for this, it would be most helpful.

1) Could you describe about your family

[Probe: place of residence, occupation of parents, education of parents]

L. Selection of course

1) You are now studying in ............ course at ............ college/university.

a) How did you select this course to study?

b) How does this course meet your ideas of what you thought it would be
(expectations)?

C) Where does it fall short? How are you managing to deal with this lacuna (for the

identified short falls)?
d) Who are the persons you consulted about taking this course?

e) Within your circle of friends and family, what kind of support did you get for
making a decision about the course to study?

For PhD
a) You are now doing PhD. Why did you decide to do PhD?

b) How did you apply and come here?
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c) Was your family supportive of this choice?

d) What helped you to manage to come here? Can you describe this for me?

2) Could you share any challenges or difficulties you faced during the process of
making a choice with regards the course and the subsequent admission process here?

II. Interaction with Colleagues
1) How do you feel about spending time with your classmates or colleagues?
a) How often do you go out with them?

b) What you usually do when you feel some difficulty in connecting with them?

2) If you skip class, how do you usually make up for it? How do your classmates help
you in this?

a) Beyond your classmates, who else do you typically reach out to when you need
help with your classes or coursework, and why?

b) How group projects in class usually go? How much do you like to participate in
them?

3) What are some of the difficulties you've personally experienced or observed when it
comes to interacting with your classmates?

Probe: any personal experiences or observations where language has been a barrier or
challenge in the context of academic studies or social interactions within collage?

For PhD
a) Could you please describe your day-to-day interaction with colleagues?

b) How much these interactions helped you in academic journey?

I11. Cultural

How do you personally feel about participating in cultural activities?
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a) How do your classmates/colleagues/ faculties support you for this?

IV. Regarding reservation policy

1) The Government of India has an affirmative action policy that benefits students from
disadvantaged communities. These are implemented in government institutions but
students may have varying opinions about such affirmative action policies.

a) How is this policy looked at within the students/ colleagues you are working with?
b) How do they view the beneficiaries of such policies?
c) How does that affect your interactions with them?

V. Stipend Related

1) How are you managing your educational expenses?
2) Are you receiving any stipend? What are they?

a) What is the process for getting your stipend?

3) Are there any issues regarding stipend that you would like to share?

b) When the stipend is delayed, how do you manage to pay the fees, hostel charges,
manage day to day expenses?

4) What is the mechanism for reporting the delay in receipt of stipends?
a) What action is usually taken?

b) How does the system help?

VI.  Relation with faculty

1) Faculties are meant to teach and mentor students in their academic journey. Share
some ways in which faculty have supported you?
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a) Share some instances when you have felt the faculty have not supported you
enough?

b) What according to you are some of the reasons for this?

VII. Classroom

1) In class, when there is some lecture or demonstration going on, what are the specific
difficulties you experience in understanding?

a) How do you obtain support to overcome this difficulty?

b) How do you feel when you don’t understand what is being said and what do you
do to deal with it?

c) How does that affect how you feel about the module or the course?

2) Can you recall any moments when something a teacher said or an example given in
class made you feel uncomfortable? On the flip side, are there instances when the
teacher's words or examples brought you joy or made you feel happy? Could you please
share some of these instances?

Probe: How do you manage if something uncomfortable happened?

4) When it comes to making decisions that affect the class as a whole, what is the usual
process?

a) How much do you voice your opinion in such situation?

VIII. Resources use
1) What are the facilities in college that you use to support your studies?
a) Could you share any instances in which using the facilities has become difficult?

b) How did you handle it if something happened?

IX. Administration

l. Have you had the opportunity to interact with the administrative staff at the office
in any way? How often you go?

2. What are the types of problems you approach them for?
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3. In general what has been your experience, have your problems been solved
smoothly? If no what were the issues?

a) If you have had a negative experience what according to you are some of the
reasons for this?

b) If smooth - what are some of the reasons according to you for your admin to be

responsive?
X. Others
1. How do you feel when you compare your past school or college experiences with

your current college life?

2. Could you share any incidents you've heard about from your relatives, friends, or
fellow students within the Dalit or tribal community who experienced any type of
discrimination on college campuses?

3. Would you like to add anything additional about the topic that we have not
covered in the interview so far?

4. I am continuing to work on this issue and as part of this I have to talk to some
more students who have experiences to share. Would you care to connect me with some of
your colleagues who may be willing to share their experiences with me?
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Annexure 6

OHMOBNUL N

MAMIED afMOO Gald @Ral@6m,

W2l ©@loymawd mMEYIGNNS &%ad eaWlHnEd MMM @MW  esHemIsElwleel
(@)oo Nag)2faf)Mag)MV) ORI MIQVB 39l alRld: HaN@OM (af)oailag)2]) @3 enil@yEomam© e
aNesomOloany. 6mIB 0caoUd af)MED @RHNIBH G Gl MON BINMIW] "GRHNICH B
mserglnel 3810y @oE1uom) Aleydma]lee)ns @MENIC" af)m AlaHOM T NEOIHEMo
MSOOEH@IEN. 381, @RE 1M ANELAMNHE8 OM@ N1BLIELITY MNIAIMEBRE ]G3 (A ICNIUdMO
EMSM@ 10T VAN HNM@ T3 MoNUEN MQEBBRUE GB® (WM alss a0 1HNIMM]. NNBLBCN 603
MY MSEERSITI (A ICNUUT2NHE16TMITT @ROUYOS @OMIBNAIERSI0 D MNJIAIMEBRsS1E3 MM
@OOURHS LIG1HNM alloopem@lo aMMLIILNIME af)MH8 ITIOIDMENS. (UIHT) |HB)OSEWI
TUDRIEBRRINSEI  MUNIAIMEEBRRINSEWI  Gal@dHU3  ONIS1HUSITMIO®m afeld  OflioeeRs)o
©a0MIDOW] MGHIHNEDM 6mo8 MERUEHS 90a] MTBHIM). MEBRRNS  @RMYEUGERU3
algh1SoMBs M16EBREIAS MMELD NS NRINGYBNESI0. BRI Al BN} MAo O IMIW]
M6 1ONUBHIM P 1QOREHB; @3, @RD BQNI0 DaldhID(alBMI @1 H0.

L GHILIMNen meaetms)a]
1) M6BRU3 MGBAJOUB .............. QANeHQOTND3....... GHICBE/MIBNUBLI0UDIRINDTE Al 1))

a)  af)) NBBRU3 af)eBROMWIET DD GBI alO 18608 @ OEEDMSITIONDT)?

b)  6nil) 9D BHIPM M16BRUE N ald@ 2@ 1M BN 2SS MEERRINS (IO GHDHU3
a)6BR6M M10GMAQIMY?

o M) a)1eIS@IEM BV GHIE @) 10EETMSYOMD) H)dEH-INRBE NSO EDMIMYIMD)?
af)68BeM@IAN NNsSOT MEBRUE al@1aNm 1B MoY?

d)y W) O CHIE @ NEOMS)HNMD N GNIMNE] @RHEIAS NGWY DalCRURMIET MBRUE
V118> 1242

e) M) OISIHIINSW0 TVYaNIOTHORIOSW)0 ST M1MT D GH-ENT Gal@INd
GOUEMNE1WBS af)(D MM @ReNT M6BRUEHS LIE2)?

alla@aluNas cnen)sso

a)  af)M1BBRUE MHGOUE NGNUAHEMO A2lQIM. af)TTNEEINBIAM NGUHEMo
®6)A0HSIOD)?

b)  6nil) af)EBREMWIANT DD BGHHICBE @ 1VRETMSYTMD0 NEEBRIS @OClH ) 2j@o?

o) M) oD ®1E@IMOM @3 (UISIE0036S all0miem 96n30@ 1EmMoI?

d)  AWHagm TMVaNIo RIE 12D 6)HI6M306NT M168BRU3HE NS0 UGB af)@DING
HF1EOM0Y? oM} UOIE1H00GMI?

2. BHHIE HDMOAETTSIOMD0 ORSBMMSBS (AIGUUDM (al(ds I WOQ)o Miosnima] MeErud Mol
)& 00 1210 eUeRNNE 80 NREUIMSIHE)0 MNNOS alh)e)NUL6ICN0?

. (NVaN(alUBODE0)AIWISBS DSE)IS O

1. (MVaNAII0 EHE)MICWI/ MaN(AlUBTMBHIAICWI TVAWO §)2121NIP1HNMD 16MBNIN 2] M6BRU3H6)
af)6BBEMWIAN CBINMIOMND)?

) MEBBRUS o) MU BROUIGBINSIA o alJNOD) BalddhIN)ENS?
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b) @ROIGINIW] SEAISIMD T s 1210 MNREVIMS GRMYEMUASIGMIIUE
MNeBRUB MIUWIREMWIW af)MMIENT )1al@INMND)?

3) M6BRU3HE 630 BlOUNVEDD HIMS MAYEAS)HHQIEEMNER; TMNVIWIEMIW] @D} af)6BBEM
al@1a0@ 186307 MEBRBIAS MaNaldT 1608 O @3 MEERAS af)eBBREM MaNIW 1H6)0?

a)  MEEB8IOS MVaNalIOB:UBHNANN0, M16BBRSIOS LIMVYHE 1GRID GHIPM)
QUBBENHEBRID (NaNIWo @YU MBBEAIOU3 M16B1BRUE MOWIEMIW]
2096)WEM VA A/ 1BEIMD, Af)TEIBHIMNE?

b)) &oMVeR! (Na] GlaldBB)BHUB MHIWIVEMDIW] af)EBREMDIENT alQYMD)? @M 103
MEBBRUB af)MEOMIBO alEIHS)HNINYENE?

allagajues eS80

a) MaN(alNIGODERIIBS MEBRBINS 61OBMoE1M 1SEAISE NN 1H0H0EMO?

b) @RHNIBGA 1 WD DD S6)aISLHUE MEBROE af)(METMISo MaNIW 12f)?

4) ZoU16M HRIEMO 13 IOUWIHNIMM O 1BIRIMEBBUB af)SILENEMUIUE, MVIWIDEM af)6BREMDIEN]
£)21QIMO)?

a)  @ROMODIB) MInN2IQIOD T3 M168RUE af)@AI(Mo @OE(AIIWo (aldhS laflanmmy?

5) (MVANAI00 | EHB}ROW ] SAIPLEYBMIOUE M16BRUE M YBD 1al@@0®] @oMIENIT2E® M@t 12Gmo
@O aflel nREVIMSIBUE o) 0MIBOQIEM?

@GN IaHEIMO: BRLEIBA TS A IOMEBRRES nl/BUIOTDLIDIN D @106)2)80 W08 oM IM88T6R!
02) 1 EDS6) ISR E3)6)S alVBUIDTNRIOIN NDT BIaH 63@) STYEAI 6) UL B T6WI @)@
RO 1RLJo (VD) Inl@DIW @RTYEUTBEEI (1D 161 NEEBRB0?

M. (VoMIB1H (aINIBODMMEBBS O3 Ale)8:SIBNIM M 1M BN 2]

TMV90MPID 1> (AICUBDMMEBRE T A l6)BHSIBOMM MBI 2] M1EBRUBHE) UL alEAIW]
)Y GDIMYMY?
©)  MEBBREIOS MaNaldT B3 / MaN(AUBOMD:E / aNIBOD@IY 15U HD M MBRHS
af)EBBROM allomemHaymy?

IV.  ('oU@eMo Muoenimulaj

almo®n MmEIWEERs 162l NNBLIGMNEU8H6) (IGWIBMOo 6)2ITWINM 63} MIoNIBEM Mo
M0 NOUEMBOAMANT 96N, MIBHNIG MINIAIMEBRS T3 HNU MSAIBNEASIMMIENIH: RN
OO0 MWEBROBHNN 2] BB BU3H6) MMM @RE (IOWEBRUE DEMNBIGWDHEIO.
a)  af)) MedrU3 ezoeil 2193 OB 10BMNNBUB/MVaNAINIBOT B @L6BE 103 HH Mo
af)6BBENWIAN BHI6MYMT)?
b) i) @O0 GaldS 1M 1HE)0S NEMERIBMILNES BRNUMB af)6BRENTN) HIGMIMY?
0 M) @ROAIGIRIISS M 16BREYAS MSEINISERGAS @) af)eBREM 6NIOUI1HeMM)?

V.  eemuonna®] enimuees

1) Meang)6s NIBLIRIIM §alLIN)E:U3 af)6BBREXTN )6 EIDL0 6)21QIM)?

2) MEBRUBHS afOMB: 1210 OSIAMBS LIC1HNIMEEN3I? @RNUB af)TMIENT?
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2) MEBBRBINS OV 2IE1HMMDM MBS MSalS (B0 af)TMIANT?

3) 0603 21E1HIM@MY0 YRS CNIMWERS af)ODIE; 12130 BHID 30 alfBeNUHNINT
@O 1HRMEENBI?

b) MR MBS IOMUBIGMIUE, a0, BaNIMVTI 210@BNHUB, HOBMOGIM HalLlNYEHU3
oM af)6BBEOM @G EEENSTTTMID?

4) ©6IRAJBUHHUE RIE1HNMD MBS HIRIMIBNO MEI3S ©)21YIM@ MBS TVoNNWIMo
af)(mIEM?

a) MLOWIPEMIW ] af)10) MSaIS1WIENT VIl 18O MDY?

b) MU0 a)6BREIM VAN 1H60M)?

VL 00800390 10A0Q88 niMlo

1 ABLBEMNNHOS @ONUDBYES BRHNIBH B @IMWTB l01af1H0IMo DalBBUY1HHIM0
9GRUY 12BSMIAM. @OWIIlH@ MEBROS MVaNIW 2y aflel MIMBEEREROS &N 2] NN 1HHIEmo

a0 aN0BO@3G 1WIENT M6EROS allnmyeM24@)?

a) @PW0ald@ MEBRAS GAUMI® alltmemaflaalm MeRudHs GmIMIW ailel MMAEE6RU3
alg1S@eMO?

onil) MoBEIAS @RE (OO @3 MO MBS 2RI B0EMEBRUS af)OMISHBOWIENT?

VIL  &%9Mi0)o

1) 000 MSHNEMUIGPI af)ODI; 12130 DI Y -96M 2] NNUDE1H:@ 1HMEMIOEPI AMMAI0H6003
af)OOMIE)HE NNEYIMSIBH8I6NT M6ERUE @MIBNNHHNINSB0Y?

a. €D NRERVIMS ®6MOo B2l af)D) allOmEM®IANT HAIIOIGN RIE1HNHINBEBM)??
a6 al0alemnmemm) ammy1e10H096® CUGMIIUE 6ERU3H8)
af)6BBEMWIAN @OMENUASIMSBSM? @D MDEMOo 6)alQINB HaldDEN M6ERU3
af)IANT Q12 IQIMBSO)?

c.  GHOLIOM aldmGN GMIBE 1HNIEMIMD T3 HD @OMIBNUEERUZ af)6BREMWIEN]
ENIDUWBOHIMBSM)?

2) B0M1@3 S24@B AlOATD B30 IOTMBNN 2] BIBODT USHEQW B0 MNREVIMS GBIMMIHEQWI
@06)2185 103 S)2J0}AS OBV NSO o MIGIMInHo MMDBE: 1 1SIBBEMIW MMBEEREERNS
M0 2] 0 luE1H86006M9?

@OBMIaH6Mo: af)ONDI; 1210 MNRYEVIMS 9ANBOW MIMBERo MSMMISIEENEEE: T3 @O 16)M
A)EBREMWIEM MOEMO E)alQD0)?

vil. EUMERE16S 9alC®INo
1) G>068Z 1021 aRBOMINEE MIVBDLEBRUE M6BRUE alOM @RHNUUDLDTI 10T OalGWIUTHNINANE??

a)  aBOMSBs1L130 MDDH:O50 OalGITHENMM I3 MEBRUBHE) af)DNTIHB; 1210 MSTVEBREEI
enNNEUIMES0 M@ 18SNE ] (M 1SIGeNz0?
b)  enil) @REEBOMIBS MIIaN2IBLEBROS af)6BREMWIENT MDEMOo 6)al@1IMT?
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IX. E06MdhiSo

1. 890 1eal @ lmIoiesolnd quoanyno@ agemssslelo Alwom @3 TUoNIG1H6908 MEBRUEHSs)
@0OUME0 £1E12{1S)EEMBI? af)(@ @OUEM GalddHINeNS?

2. aB3OOROD 1PNSE (aIUReBRUBH06NT MEBBRUE @NUOE MR A HHIMBSBT?

3. 6)ald@EN MEERRINS @PMIBUO af)THOW 1NN, MEEBRRIOS (A IUREBRUE MVINAAIW]
al@1aN© 1215166302 06)2J8; 103 af)MMIW 1@IM) (aIUR6ERUE?

a) MeBRU3HE B30 dHMNGINT @RMYENIo 96MRIW 1516 1M, M1EBREINS ERE (IO T3 @O MBS
2181 £:906MEBBUS af)OTDIEIBOWIANT?

b) MEBBRYOS (IUGo al@1aN@ 1HNEIASIONIES 1B, AT HHIVEMO 6)d-I6ME3IW 1@ 18690 @RI
al®1aN® 2] @mM@?

X ogesal

1. M6BREIAOS MINBHL] M3 @06)2IH: 113 CHICBE @PMEMIERUE Malnlerl G068
=020 IRDD Y0 6)21QEMIIUE MEBRUBHS) af)ID) BMITIOM)?

2. GHICBE BHIMIMIBHE T3 aBEI®H5 18130 MM 12Ns8s NENIaIMo @oMENI2] RS @610 13
@3 10U VDO@D 16! MEERERS IMWIENS1E3 MIEIMI MANITMENS1E3 MG Man
0330380168108 MemMI MEBRUE BdhS aBHMS: 12130 MoEMIEERUS s 1SIGMI?

3. AMONBEDMNUEI BOE1DYEUDT) T3 OUZEIYSIOMIDD NilaHQEDNBNN 2] HISYDRIOW] af)OIR; 121)0
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Permission letter from Disha Kerala

To Whomsoever it may Concern

MPH student at the Achutha Menon Centre for Health
Science Studies (Sree Chitra Tirunal Institute for Medical Sciences and
Technology Trivandrum), approached us seeking support for her study titled
'Experiences of Students Who Have Entered Higher Education Institutions
Through Affirmative Action in Kerala."

Dhisha is a non-profit organization dedicated to empowering and supporting
marginalised individuals in Kerala, India. As an organization, Dhisha aims to
raise awareness about the rights and needs of people who are marginalised,
provide resources and support for their overall development, and advocate
for an inclusive society.

We agree to provide her with the requested support throughout the
research process, ensuring that all scientific and ethical procedures are
followed and criteria are met.

ANAGH
Vice President,
Academic and Research wing
coordinator, Dhisha

JANASEVANA KENDRAM,

THOKKAMPARA
GRHS ROAD, KOTTAKKAL, 676503

MALAPPURAM, KERALA,
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(An Institute of National Importance under Gowt. of India)

Grams : Chitramet, Phone : 4914712843152, Fax ; +91-471-2550728/ 2446423, E-mall : sct@sctimstac in, Website : www sctimst.ac.in

Institutional Ethics Committee

CDSCO Registration No: ECR/189/InsUKU201VRR-21
DHR Registration No:EC/NEWINST/20222775

12.01.2024

MPH Student, AMCHSS
TIM Thiruvan: h m

The Institutional Ethics Commiittee held on 30™ December, 2023, reviewed and discussed your
application to conduct the study titled “EXPERIENCES OF STUDENTS WHO HAVE ENTERED
HIGHER EDUCATION INSTITUTIONS THROUGH AFFIRMATIVE ACTION IN KERALA" (IEC /2182) ©

| Principal Investigator L
Co-Principal Investigator(s
Duration of the st 6 months

The following members of the Ethics Committee were present at the meeting held on 30"

December, 2023
SL. | Member Name Highest Degree Gender | Scientific Affiliation
No. INon with
Scientific Institution(s)
1. Smt. Sathi Nair MA (English Literature) | Female | Lay Person No
2 Dr. Kala Kesavan P MBBS MD Female | Basic Medical No
Scientist
3. | Adv. Priya Kaimal LLM, MBL Female | Legal Expert No
4. Dr. P. Manickam BSMS, MSc Male Health No
(Epid)..PhD Science
Expert Social
| | Scientist \ iy
[T Dr. Christina George MD Psychiatry Female \ Clinician \ No \
8. | Dr. Narayanan Namboodiri. KK | MBBS,MD,OM Male | Clinician | Yes
7. | Dr. Bju Soman MBBS,MD, DPH, MSc, Male Basic Medical Yes |
DLSHTM Scientist \ |
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SCTNECI DECEMBER-2023

The following documents were reviewed:

Original submission

1. Checklist Form

2. Covering letter addressed fo the Chairman, IEC, SpTIMST dated 01.12.2023

3. Responses/Amendments made based on the Reviewer's comments

4. IEC Application Form

5 Declaration Form

6. Research Proposal )

7. Participant Information Sheet and Informed Consent Form in English and Malayalam
8 IDI Guide in English and Malayalam

o CV of Principal Investigator and Co-Pl

10. SRC Recommendation Lelter

Revised submission

Checklist Form

Covering letter addressed to the Chairman, IE! C, SCTIMST dated 11.01.2024
Responses/Amendments made based on the Reviewer's comments

Copy of IEC Recommendation letter dated 09.01.2024
Responses/Amendments made based on the Reviewer's comments
IEC Application Form
Declaration Form

Research Proposal
. Participant Information Sheet and Informed Consent Form in English and Malayalam
10. ID! Guide in English and Malayalam
11. CV of Principal Investigator and Co-Pl
12. A Cerlificate from DHISHA Janasevana Kendram, Malappuram, Kerala

WINPTV AL o

IEC Decision
The IEC approved the conduct of the study in the present form.

Remarks:

The Institutional _Ethips Committee expects to be informed about the progress of the study
any SAE occurring in the course of the study, any changes in the protocol and patien't
information/informed consent and asks to be provided a copy of the final report.

There was no member of the study team / Guide who ici i i iai

: s ( R participated in voting / decision maki
ggggsg":;:; ?;h'cf_ committee is organized and operated according to t%e requirementsI r:Jgf
(IOMR), ractice and the requirements of the Indian Council of Medical Research

Sincerely,

Dr. G. Srinivas
Member Secretary, IEC

MEMBER SECRETARY
BTITUNONAL ETHCS COMMITTEE
mumw&:mwunfuq
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